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The relationships between parents丨 evaluations of their children, 
agreement in parental evaluations, and children's self-evalua-
tions in four self-concept domains (academic, appearance, social, 
and general) were examined. This study was part of the final 
phase of a two-year longitudinal study carried out in Hong Kong. 
A sample of 974 families, each consisting of a father, a mother, 
and a child of primary grade (Primary 2, 4, or 6) were included. 
Significant correlation was found between parental evaluations 
(especially maternal evaluation) and children's self-concept. 
Girls and children of upper grade were found to be more sensitive 
to parental evaluations. Across sex and grade, academic self-
concept was the one domain where parental evaluation impact was 
the greatest. Although children with parents who disagreed had 
lower self-concept than those who had consistent parents. Chil-
dren were not significantly affected by parental evaluations when 
parents disagreed among themselves. There was a significant 
correlation between parent-parent agreement and children* s self-
concept especially when agreement was high. 
• t vii 
C h a p t e r I 
I N T R O D U C T I O N 
An overview of psychological, social, and educational writ-
ings shows that a wide variety of family variables are supposedly 
relevant to children's self-concept. Among the family variables, 
recent researches and theories from psychology, sociology, and 
psychoanalysis emphasized the opinions of others, and particular-
ly appraisal by significant others in the development of self-
concept (Coopersmith, 19 67; Gecas, 1971; Rosenberg, 1965) . An 
extensive research literature on the influences of child-rearing 
practices also suggests that parental support, acceptance, inter-
est ,closeness, warmth, and respect are positive influences 
(Becker, 1964； Coopersmith, 1967； Gecas, 1972； Maccoby & Martin, 
1983)• Yet, few studies have examined the relationship between 
parental evaluation on children and children's self-concept• In 
this aspect, researchers have generally related children's self-
concept to their perceptions of their parents‘ attitudes and 
behaviors (Coopersmith, 1967 ； Gecas, 1971Rosenberg, 1979). 
Beyond this, scarcely is there any research in Western and 
Eastern societies attempting to find out if children's self-
concept is correlated with parent-parent agreement on children's 
evaluation. But these phenomena are by no means unimportant. 
Therefore, the present study aimed at finding out the relation— 
ship between these three variables. 
1 
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PURPOSE OF STUDY 
The purpose of the present study was to investigate the 
relationship between children's self-concept and paternal and 
maternal evaluation on their child, and also the parent-parent 
agreement in the evaluation. It was expected that when parents 
had a positive evaluation towards the child, the child would have 
a high self-concept while a negative parental evaluation was 
associated with low self-concept in the child. Inter-parental 
agreement, whether in positive or negative direction, would make 
this relationship more distinct. The conceptual approach to the 
assessment of self-judgements and parental judgments were 
domain-specific. The intent was to determine whether different 
self-concept dimensions would correlate differently with each of 
these three variables. Moreover, the relative predictive power of 
these variables in each self-concept dimensions was also exam-
ined. Because it has been recognized that the parent-child rela-
tionship may differ* as a function of both parents' and children's 
sex, this study also examined whether the relationship between 
children's self-concept and parental evaluation were different 
for mothers as compared to fathers, and for parents of sons 
compared with parents of daughters, in terms of different diitien-
sions of self-concept. In addition, relationship between chil-
dren * s self-concept and parental evaluation was also analyzed as 
a function of age. 
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SIGNIFICANCE OF STUDY 
There are two important central forces operating in the 
individual‘s motivational system regarding self-concept. One is a 
person's desire to seek to create and maintain stable, coherent 
identities; the other is an individual's preference to evaluate 
themselves positively (Elliott, 1986)• If there really is a high 
correlation between parental evaluation and children * s self-
concept, positive parental feedback (measured by parental evalua-
tion on the child) is then necessary for a healthy development of 
self-concept. Affective reactions to such positive feedback 
adhere to a self-enhancement formulation. They will experience 
pleasure in response to positive feedback (Campbell, 1990) • High 
self-concept cannot be developed with just occasional positive 
feedback from parents but consistent positive parental evaluation 
(as indicated by parent-parent agreement in evaluation of the 
child) is needed. Through this, an individual can then maintain a 
stable and coherent identity. What will happen if parental evalu-
ation is always negative or inconsistent? Children will of course 
experience more pain in response to such negative feedback. A 
likely outcome for such inconsistency and negative feedback is 
the lowering of the child‘s self-concept. The basic premise is 
that any discordant piece of information about the self from 
parents cannot easily be assimilated. Indeed, assimilation might 
even be impossible without some reformation of the self-concept 
(Elliott, 1986)• We are interested in helping children to remove 
roadblocks in the search for a consistently high self-concept. 
Understanding the relationships between parental evaluation, 
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parental agreement in evaluation and children's self-concept 
contribute one more effective way for removing the roadblock. 
What should be emphasized is that the formation of self-concept 
must operate at the level of specific domains (Harter, 1986)• One 
should not try to alter parental "global" evaluation on the 
child, rather, parents must make adjustments at the domain level. 
This was why the present study had emphasized a domain-specific 
approach. By finding out the correlation between the above said 
variables in different domains, one is likely to determine the 
relative importance of which domain is to be dealt with first 
when one is trying to improve parental evaluation and parent-
parent agreement on evaluating the child. As a consequence, it is 
hoped that children*s self-concept can be improved. 
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C h a p t e r II 
L I T E R A T U R E R E V I E W 
The issue of self-concept is undergoing something of a Ren-
aissance in contemporary sociology, psychology and education. 
Social scientists have long viewed self-concept, the evaluative 
component of the self, as a central psychological concept. What 
we think of ourselves and how we feel about ourselves affect our 
behavior. Systematic investigation of the development of self-
concept has consistently shown that it develops in response to 
the reactions of others, especially significant others, and, 
among them, parents in particular, especially at preadolescence 
stage (Coopersmith, 1967; Gecas, 1971, 1972； Wylie, 1979) . The 
investigation about its formation has its root in Mead‘s writings 
of symbolic interactionisnu With a devitalization of interest in 
self-concept various theories developed and emerged, including 
the focus on self-efficacy within social learning theory, social 
comparison theory, and various other recent theories of cognitive 
processes. 
The tremendous proliferations of journals and books within 
the last few decades are striking but those which are of particu-
lar relevance to the present study are scarce. Inference has to 
be made from related works to answer questions raised by the 
present study. The effect of parental support, acceptance, and 
evaluation would be mentioned to shed some light on the transmis-
sion to the child of information about his inherent worth during 
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parent-child interaction, and in providing indirect evidence of 
the significance of positive parental evaluation on the child. 
Research about the effect of parent-parent agreement on chil-
dren ‘s self-concept is even more limited. As direct evidence is 
impossible to have due to limited past research, inference has to 
be made again from previous findings on the effect of parental 
consistency and conflict on the child's self-concept, effect of 
parent-teacher agreement, and the effect of teacher-child agree-
ment. 
DEFINITION OF SELF-CONCEPT 
Wylie (1979) has pointed out the difficulties in defining 
self—concept as various psychologists have differed in their 
definition of the self. The first obstacle to overcome in the 
present study was a clear definition of what self-concept is, and 
then to devise a suitable scale for accurate measurement. Let * s 
see the various definitions of self-concept suggested by differ-
ent psychologists and draw a synthesis about it. Rosenberg has 
defined self-concept as "the totality of an individual‘s thoughts 
and feelings having reference to himself as an object" (Rosen-
berg, 1979, p.7). Wylie claimed that self-concept includes 
"cognition and evaluation regarding relatively specific aspects 
of self, ideal self" which she sees as "comprising not only the 
person's ideals about specific self-aspects, but also such phe-
nomenal goals as wishing to be a well-educated person or to 
attain a particular career status", and also over-all self-regard 
(Wylie, 1979, p. 3-4). The term self-concept has been used to 
6 
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cover such global constructs as self-esteem, self-acceptance, 
self-favorability, and self-ideal discrepancies which are presum-
ably determined by some combination of cognition and evaluations 
of many attributes of self. Fahey sees self-concept as “ the con-
solidation of all the information received from a person's envi-
ronment, i.e. , a person's perceptions of how he or she is viewed 
by others, and how he or she sees him or herself" (Fahey, 
1980, p.1). Gecas, after extensive investigations on self-con-
cept, defined it as "a product of reflexive activity. It is the 
concept the individual has of himself as a physical, social, and 
spiritual or moral being" (Gecas, 1982, p.3). 
Generally speaking, self-concept can be broadly understood 
as the description an individual attaches to him or herself. The 
description should not only compose of one or two aspects but 
many, including physical, academic, and social aspects. Recent 
researches have repeatedly provided strong evidence for the 
multidimensional nature of self-concept (Marsh, Barnes, Cairns, 
& Tidman, 1984; Marsh & Holmes, 1990; Marsch, Parker, & Barnes, 
198 5; Marsh, Relisch, & Smith, 198 3; Marsh, Smith, & Barnes, 
1983； Marsh, Smith, Barnes, & Bulter, 1983). The self-concept is 
based on the roles one plays and the attributes one believes he 
or she possesses. A global self-concept should cover self-image 
(the individual's description of the self) as well as self 
-esteem (the individual‘s evaluation of the self) (Burns, 1982 ； 
Wylie, 1979)• The organization of self-concept is multi-faceted 
and hierarchical, with perceptions moving from influences about 
self in subareas (e.g. self-concept in academic areas) to broader 
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areas (e.g. academic and nonacademic self-concepts), and finally 
to general self-concept (Marsh, Barnes, Cairns, & Tidman, 1984; 
Marsh, Parker, & Barnes, 1985; Marsh, Relisch, & Smith, 1983,• 
Marsh, Smith, & Barnes, 1983； Marsh, Smith, Barnes, & Bulter, 
1983) . Specifically, it will be measured by four domains: academ-
ic, social, appearance, and general (Cheung & Lau, 1990; Lau, 
1989; Lau & Cheung, 1990). 
One aim of the present study seeked to evaluate the rela-
tionship between parental evaluation agreement and children * s 
self-concept. Parent-parent agreement-disagreement in perception 
of the child was operationalized as the degree of congruence 
existing between the descriptions of their perceptions towards 
the child independently offered by the mother and the father of 
the child. 
With the basic belief that parental comments have signifi-
cant influence on the child's own evaluation, children* s self-
concept would be higher when parental evaluations were positive 
while negative parental evaluation would be related with lower 
self-concept in children. Parental evaluation agreement, when 
congruent, also bore the relationship with higher children's 
self-concept. When parental evaluation disagreement was great, 
these children would have lower self-concept. 
SIGNIFICANCE OF SELF-CONCEPT 
Self-concept plays an important part in people‘s daily 
experiences and interpersonal behaviors. Children's self-percep-
tions influence the manner in which they conduct themselves in 
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the classrooms, on the playground, as they interact with other 
children, and to some degree determine their attitude towards 
authority figures (Coiner, Haynes, Hamilton, & Boger, 1987; Marsh, 
Parker, & Barnes, 1985). Coopersmith (1967), Rosenberg (1979) and 
Maccobby (198 0) have found that people with high self-esteem 
appeared to be personally effective, poised, and competent indi-
viduals who were capable of independent and creative actions. 
Rosenberg has found that "high-esteem individual was basically 
satisfied to be the type of person he or she was. The individual 
is aware of his or her faults but accepts these as inevitable 
expressions of human frailty. He recognizes that it was part of 
the human condition to make occasional errors, in judgment, to be 
disliked by one or another person, to lose one*s self-control on 
occasion, and so on" (Rosenberg, 1985, p.210). Therefore, high-
esteem individuals丨 anxiety level is generally lower but with 
higher level of self-tolerance. Their ability to deal with anxie-
ty appears to be better than that of other persons. Moreover, 
"they are socially skilled and are able to deal with external 
situations and demands in a direct and incisive manner. Their 
social relationships are generally good, and being relatively 
unaffected or distracted by personal difficulties, they gravitate 
to positions of influence and authority" (Coopersmith, 1967 
p.250). Evidence from abnormal psychology research has constantly 
proved that global self-concept is related to diverse measures of 
depression, happiness, anxiety, aggression, resentment, and 
anoitiie, with high-esteem individuals possessing the positive 
side while low-esteem persons possessing the negative side of the 
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coin (Rosenberg, 1979). Therefore persons with low self-esteem 
have come to believe that they are powerless and without resource 
or recourse, "they feel isolated, unlovable, incapable of ex-
pressing and defending themselves, and too weak to confront and 
overcome their deficiencies" (Coopersmith, 1967, p.250). Children 
with lower self-concept tend to withdraw and become overtly 
passive and complaint while suffering the pangs of anxiety and 
the symptoms that accompany its chronic occurrence. 
Since self-concept affects our lives so pervasively, it is 
important to examine how it develops and the variables that 
affect its development. 
SELF-CONCEPT FORMATION 
During the first ten years of life, children develop a 
complex set of concepts about themselves. They come to know how 
they look. They begin to define themselves in terms of their own 
skills and preferences and in terms of the psychological traits 
they attribute to themselves. They begin to understand how they 
are seen by others and begin to evaluate their own behavior 
basing on self-accepted standards as well as others‘ evaluations 
towards them (Maccoby, 1980). 
Many empirical studies have based on theoretical models of 
parents‘ role in self-concept development (Rosenberg, 1979 ; 
Shrauger & Schoeneman, 1979)• Self-concept is usually conceptual-
ized as a function of three processes. The first is the reflected 
appraisals of significant others in one's social environment in 
the form of social approval during parent-child interaction. This 
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is what symbolic interaction theorists have frequently proposed 
(Coopersmith, 1967; Gecas, 1974; Kemper, 1966; Openshaw & Thomas, 
1983). Another process involves the individual‘s feelings of his 
own efficacy and competence as a result of comparison with sib-
lings based on parental evaluation, claimed by social comparison 
theorists. And the third process concerns with the vicarious or 
observational learning through the identification of parents 
which is emphasized by social learning theory (Gecas, 1974 ; 
Openshaw & Thomas, 1983)• 
Rogers, (1951) interpersonal theory stressed that self-
image develops out of interaction with the environment: children 
come to respect and gain assurance in themselves when parents 
accept the views and values of the child (Isberg, Mauser, & 
Jacobson, 1989)• Mead (1934) advanced a "symbolic interaction" 
model to explain how inferences about the way others see us 
constitute the primary source of information for self-image 
formation. A basic premise of symbolic interaction theory is that 
self-concept develops in response to the reactions of others, it 
is a product of the reflected appraisals of others, especially 
significant others. Cooley‘s metaphor of the "looking-glass" self 
explicitly points to this tendency of the self to derive its 
substance from the social "reflections" or feedbacks of the 
various audiences in our lives. According to Cooley, from early 
childhood our concepts of self develop from seeing how others 
respond to us, there is a tendency to enter into and adopt the 
significant other‘s judgment of ourselves. Similarly, Mead's 
conceptualizations of the "generalized others" and the process of 
role-taking rooted the emergence and maintenance of the self in 
11 
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social interaction through the individual's assessment and inter-
nalization of the evaluative response of others (Gecas, 1971; 
Gecas, Calonico, & Thomas, 1974; Shrauger, 1979; Videback, I960). 
From Cooley and Mead's formulation, it can be concluded that 
self-concept is largely derived from the reflected appraisal of 
others. The gauge of self-evaluation is a mirror image of the 
criteria employed by the important persons of our social world. 
For symbolic interactionists, as self-concept is a "looking-
glass" reflection of perceptions about how one appears to others, 
this implies that self-perceptions and the perceptions of others 
should be substantially correlated but also that changes in the 
perceptions of others will lead to changes in self-concept 
(Marsh, Smith, & Barnes, 1983). In an experimental research 
studying the change of self-rating basing on the evaluation of 
others of thirty subjects, Videback (1960) found evidence sup-
porting the view that self-conceptions were learned, and that the 
evaluative reactions of others played a significant part in the 
learning process. Rosenberg * s (1979) study of 1988 Baltimore 
school children also indicated that for all types of knowledge 
about the self, younger children trusted their parents more than 
themselves. Hoelter (1984) also found that the perceived apprais-
als of parents had significant impact on high school seniors, 
this was especially true for males. However, not all studies 
verifying this theory obtained similarly supportive results. In 
I 
the critical review by Shrauger and Schoeneman (1979) about 
investigations of the relationship between subjects» self-de-
scriptions and subjects‘ perceptions of how others described 
12 
them, they mentioned that in almost all cases reviewed, changes 
in self-perception had been judged by modifications in verbal 
self-descriptions made immediately following others‘ evaluations 
and in the presence of the evaluators. However, by reviewing 
naturalistic interactions between the subject and significant 
others, no consistent agreement between people * s self-perceptions 
and how they were actually viewed by others had been found. This 
implies that there is no clear indication that self-evaluations 
are influenced by the feedback received from others in naturally 
occurring situations (Shrauger & Schoeneman, 1979)• In a study 
involving children of grade 4 to 8 and grade 12, Felson (1981) 
also found that significant others‘ appraisals were not important 
for either self-ratings of ability or physical attractiveness. 
The diversity of conclusions from various studies may be ex-
plained by the critical definition of "significant others". Not 
all audiences are equally relevant to a person‘s self-concept. 
The credibility and importance of evaluative reactions of others 
for the person varies to the extent that these audiences consti-
tute significant others in the individual * s social space. Re-
flected appraisal must come from significant others in the eyes 
of the child. These usually include parents, teachers and peers. 
Family is usually the first primary group to which an individual 
belongs with parents being more significant especially when peers 
have not yet superseded the significance of the former (Gecas, 
Calonicom & Thomas, 1974)• This is the basic assumption of the 
present study that parents, evaluation towards their child 
should have a significant influence on the child's self-concept, 
as would be predicted by the symbolic interaction theory. 
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The second explanatory system explaining the formation of 
self-concept derives from social learning theory, proposed by 
Bandura. This theory states that "a child acquires most of his 
behavioral characteristics, and form his attitudes through the 
process of imitating significant others in his environment" 
(Gecas, Calonico, & Thomas, 1974, p.68). The vicarious learning 
process, besides identification, also includes a self-regulation 
process by which an evaluation of the individual's own perform-
ances relative to the internalized standard and a related rein-
forcing action occurs (Openshaw, Thomas, & Rollins, 1983) • When 
applied to the situation of a child, it indicates that the child 
evaluates himself as his parents evaluate themselves, and models 
his parents• self-esteem when his performances are similar to his 
parents. Therefore, the central hypothesis forming social learn-
ing theory is that parental self-concept is positively related to 
the child's self-concept on the one hand and on the other hand, 
parents, serving as models and as sources of reinforcement, mold 
and shape the child‘s ideas and feelings about the kind of person 
he is and would like to be (Wylie, 1979). 
Gecas and others丨 study (Gecas, Calonico, & Thomas, 1974) of 
1000 students in US has provided support to the notion that both 
the "mirroring theory" and the "modeling theory" had impact on 
children's self-evaluations. 
Another popular explanation for the development of self-
concept comes from social comparison theory. Social comparison 
is the process in which individuals assess their own abilities 
and virtues by comparing them to those of others.. An experiment 
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by Morse and Gergen (1970) has shown that the presence of a 
"better" person produced a significant decrease in subjects‘ 
self-esteem while the presence of the undesirable other signifi— 
cantly enhanced subjects' self-concept. In parental evaluation, 
it is too common to find that parents like to make comparison 
between the child and his siblings or between their offsprings 
and other children. When the others‘ performance is high, the 
child's self-concept will be threatened by comparison, this is 
especially prominent when these relevant others are in close 
relationship with the child like siblings (Tesser, 1980) • There-
fore ,when parental evaluation comes along with social compari-
son, it adds doubled effect on affecting child's self-concept. 
From the literature reviewed above, significant others， 
evaluation is believed to be closely related to children's self-
concept formation. 
SELF-CONCEPT AND SIGNIFICANT OTHERS 
The views of previous theorists lead us to conclude that the 
development of self-concept is contributed by various factors but 
the foremost importance of each is different in different devel-
opmental stages and situations. Coopersmith (1967) has suggested 
that the first and paramount factor was the amount of respectful, 
accepting, and concerned treatment that an individual receives 
from the significant others in his life. This coincides with the 
symbolic interaction theory that we value ourselves as we are 
valued. Study by Sherwood (1967) has found that when objective 
public evaluation changed, self-evaluation changed in the same 
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direction. Thus the central hypothesis derived from the symbolic 
interaction theory is that significant others‘ evaluation of the 
child is positively related to the child's self-concept. But the 
question is who are those significant others? Felson (1981) has 
concluded that in regard to physical attractiveness, peers are 
most important in communicating their evaluations. For academic 
ability, teachers might be as important because of their exper-
tise and parents might be important because they were often con-
cerned with their child's achievement. Marshall (1989) has also 
concluded that teacher had influence on the child's self-concept 
depending on his emphasis placed on academics, competence, auton-
omy, support, and control. Whereas peers also exert influence in 
affecting self-concept as demonstrated by Kurrek and Krile‘s 
(1982) study that older children who had a high self-concept in 
the social domain had higher status with their peers. However, 
when we talk about who are the most significant, the answer is 
not hard to find. Rosenberg (1979) has found that across sex, 
race, or socioeconomic barriers, mother was most likely to be 
ranked as highly significant, followed by father, siblings, 
teachers, and friends. Hoelter (1984) found that female self-
evaluation appeared to depend most on the perceived appraisals of 
friends while male self-evaluation was affected mostly by the 
perceived appraisals of parents. The significance of parental 
influence is further documented by Cheung and Lau's study (1985) 
in Hong Kong that self-esteem was more related to the family than 
to the classroom social environment. This phenomenon is particu-
larly applicable to preadolescence (before 12 or 13 years of age) 




first priority in importance. Parental behavior is found to be 
most strongly related to their offsprings' self-concept (Gecas, 
1972). Parents丨 perception of the child, suggested by Looker and 
Pineo (1983), can be reflected in the values and attitudes dis-
played to one's children in the home. Through this, influence is 
exerted. 
During childhood, parents are the most crucial persons to 
the survival and well-being of a child. In their roles as primary 
socializing agents, parents are thought to have the most signifi-
cant influence on adolescents' decisions and choices (Baumrind, 
1978)• During preadolescent stage, parents are also the most 
immediate individuals providing consistent, stable, enduring and 
clear evaluations, thus allowing the child to develop his own 
self-concept and feelings of worth, either positive or negative. 
Parents, on one side of the coin, serve as models and as 
sources of reinforcement, model and shape the child* s ideas and 
feelings about the kind of person he is and would like to be 
(Wylie, 1979). Parents have a unique opportunity to reinforce 
selectively a child's behavior and verbal self-evaluation, and in 
so doing, to influence his general perceptions of himself, devel-
opment of conduct standards to which he would aspire, and his 
self-acceptance (including his negative feelings and 
limitations)• On the other side of the coin, according to social 
power theory, parents are in a position to exert reward, coer-
cive, referent, legitimate or expert power in the child's life, 
parents should then be regarded as significant others having 
vital influence on the child (Juhasz, 1989). 
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IMPORTANCE OF PARENTAL EVALUATION AND PARENT-PARENT AGREEMENT 
Parental Evaluation 
For a number of years clinical psychologists and psychia-
trists have assumed that good communication between parents and 
children is important as a basis for keeping problem behavior to 
a minimum. Good communication involves, in part, an awareness by 
the parent of the child's self-concept. Parental attitudes to-
wards the child comes from two directions, the first from actual 
feedback given to the child (measured by parents‘ actual rating), 
and the second comes from the perceived parental evaluation by 
the child. Most studies measuring parental influence on chil-
dren ‘s self-concept tend to rely on the report of parental behav-
ior perceived by the child (Cheung & Lau, 1985; Cooper, Holman & 
Braithwaite, 1983 ； Dickstein & Posner, 1978 ； Franks & Marolla, 
1976; Gecas, 1972 ； Hoelter, 1984； Jogawar, 1982； Kwash, Ken, & 
Clewes, 1985; McCraine & Bass, 1984； Raschke & Raschke, 1979; 
Rosenberg, 1963) rather than the actual evaluation report made 
by parents. The present study attempted to obtain parental report 
directly, measuring the correlates between parental evaluation 
and children‘s own self-concept. Since limited studies have 
focused on finding out the relationship between direct parental 
evaluation on the child and the child‘s self-concept, inference 
has to be made from studies concerning the importance of parental 
support and acceptance which are believed to be a reflection of 
positive parental evaluation. 
Parental behaviors that indicate positive evaluation of the 
child such as support, acceptance, should be positively related 
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to children's self-concept. In Coopersmith's (19 67) results we 
found some confirmation for the idea of the looking-glass self: 
Parents were children's social mirror, and if children saw that 
parents regarded them with affection, respect, and trust, then 
they came to think of themselves as worthy of affection, respect, 
and trust. Parents‘ acceptance, attention, and support as Coop-
ersmith has identified as one of the four sources of self-valida-
tion, is expressed partly by their obvious behavior, either 
verbal or nonverbal towards the child, and partly by their evalu-
ations of him (Coopersmith, 1967; Franks & Marolla, 1976) . The 
positive agreement of both, i.e., both parents and the child have 
a positive evaluation, parents agree that the child is a good 
boy/girl with good academic result, having good social relation-
ships and so on, presumably indicates great cohesiveness, support 
and acceptance by the parents towards the child while the oppo-
site reflect an attitude of unsupport and rejection. 
The finding of a positive relationship between parental 
support and children's self-concept is one of the most consistent 
findings in the family research on self-concept formation (Coop-
ersmith, 1967, Gecas, 1971, 1972). Coopersmith (1967) has found a 
strong relationship between the two variables. This is generally 
the case for both boys and girls. Gecas (1971) found parental 
support to be strongly related to the child's self—evaluation in 
a sample of high school students. Supported by Bledsoe and 
Wiggn‘s study (1973), adolescents who were understood by their 
parents had more favorable self-concepts than "misunderstood" 
adolescents. Dickstein and Posner (1978), in a small scale study 
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of children aging between 8 and 11 years confirmed the hypothesis 
that self-esteem was positively related to the closeness of the 
parent-child relationship. This is further supported by Cooper, 
Holman, and Braithwaite's study (1983) that those children who 
did not find their home environments supportive and happy had the 
lowest self-esteem. In a study carried out in Hong Kong by Cheung 
and Lau (1985), similar result was obtained showing the positive 
relationship between adolescents‘ high self-esteem and family 
environment, including a cohesive, helpful, and supportive atmos-
phere among family members. The main effect of parental support 
and harmonious parent-child relationship seems to be in that it 
conveys to the child information about his inherent worth, the 
confirmation in the child's mind that his parents accept him as a 
competent, effective and worth-while individual. These behaviors 
should thus be most relevant to the self-worth component of the 
child's self-esteem (Gecas & Schwalbe, 1986; Openshaw, Thomas, & 
Rollins, 1983). 
Coopersmith (1967), in his detailed study of the antecedents 
of self-esteem, has found that parental acceptance of the child 
was one of the general conditions to be associated with high 
self-esteem in the child. Acceptance is marked by warmth, respon-
siveness, interest, and liking for the individual as he is (Coop-
ersmith, 1967; Rohner, 1986). In a study of children aged 7 to 
15, Graybill (1978) has found that children with high self-esteem 
viewed their mothers as accepting and liking them. Crase, Foss, 
and Colbert (1981), in an investigation of fifth and sixth-grade 
children, also reported a significant correlation between mater-
nal acceptance behavior and both boys and girls丨 self-concept. 
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Kwash, Kerr, and Clewes (1985), investigating fifth and sixth 
grade children's self-esteem, also found a significant positive 
relationship between this variable and parental acceptance. 
Similarly, Elings (1988) also reported a positive relation be-
tween parents» accepting behavior and adolescents‘ self-esteem. 
Jogawar (1982), studying a group of adolescents, found that 
adolescents coming from the families where they were accepted by 
parents definitely thought of themselves in more favorable terms 
and had greater self-regard as compared to the adolescents coining 
from families where they were rejected. Rejecting parents are 
hostile, cold, and even disapproving of their child and regard 
him as an intrusive, valueless or even negative object (Cooper-
smith, 1967)• It can be expected that parents who consistently 
show a rejecting or negative attitude, as reflected by their 
negative evaluation of their child will have child with low 
self-concept. This child will likely be pre-occupied with feeling 
of unworthiness and struggles to achieve in order to win the 
parents丨 approval, acceptance and recognition (McCranie & Bass, 
1984). Therefore, the greater acceptance of the child with high 
and medium self-concept is manifested by concern and positive 
evaluation of the child by the parents. The child apparently 
perceives and appreciates the acceptance, approval expressed by 
his parents and tends to view them as favoring and supportive. He 
also appears to interpret their acceptance and positive evalua-
tion as an indication of his significance; basking in these signs 
of his personal importance, he comes to regard himself favorably. 
This assumption lends support to the present study that if par-
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ents evaluate their child positively, he will have positive 
self-concept. On the contrary, a negative evaluation by parents 
will be associated with a low self-concept in the child. 
It is assumed that parental evaluation significantly influ-
ences a child's self-concept, or at least there is a consistent 
relationship between these two variables, basing on symbolic 
interaction theory that parental evaluation is a social mirror 
for the child's self-appraisal. In a study by Looker and Pineo 
(1983) examining 400 teenagers, they found that teenager's self-
concept was a prediction of parental aspirations and the latter 
variable directly influence the youngsters‘ aspirations, implying 
that parental evaluations and aspirations, when transmitted to 
their offsprings, could have impact on their self-concept. Other 
studies had also demonstrated that poor evaluation, rejection and 
unacceptance by parents was associated with the child's low 
self-concept (Coopersmith, 1967； McCranie & Bass, 1984). In fact, 
judgments that match with one's self-perception may fortify this 
perception, judgements that are at variance frequently set up 
some dissonance or tension that requires cognitive reappraisal. 
The need for consistent agreement from others has been noted by 
many writers (e.g. Heider and Festinger) that when the child is 
faced with an imbalance situation where parents' evaluations do 
not coincide with self-perception, a tendency will be produced in 
the individual to engage in behavior which will change the per-
ceived entities or to change his perceptions directly (Deutsch & 
Solomon, 1959； Shrauger & Schoeneman, 1979). From Bledsoe and 
Wiggins' (1973) study, it was known that parents perceived their 
adolescent more favorably than the adolescent»s self-perception. 
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If parents‘ perception of their adolescent offspring differ from 
the adolescent's self-concept, the adolescent becomes aware of 
these differences and attempts to resolve them in one or more of 
several ways. If he has a strong need for achievement, he may 
raise his aspirations. If his need for approval and affection is 
strong, he may work harder to achieve and please them. If parents 
make demands upon him which are perceived as threatening, he may 
give up and lower his aspirations. Feeling of being misunderstood 
may thus find expression in a number of ways. In the present 
study, it was hypothesized that parental evaluation of their 
child went in the same direction as the child's self-concept. 
Firm positive evaluation from parents helped the child to develop 
firm positive evaluation of his own self. When parents gave their 
child a clear idea of how good he was in various aspects, anxiety 
about own standard and parental response could be minimized and 
it would be easier for him to deal with the environment and hence 
to feel in control. 
Parent-parent Agreement in Evaluation of the Child 
A positive parent-child correlation on evaluation of the 
child's self-concept is not the only important variable affecting 
children's self-concept. Parent-parent agreement was another 
important factor under the present investigation. Yet, limited 
study has focused on finding out the effect of inter-parental 
evaluation agreement on children•s self-concept, therefore indi-
rect evidence must again be obtained from similar findings of 
parental conflict, parental consistency and parent-teacher agree-
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ment. It was expected that consistently positive parent-parent 
evaluation on the child would most likely be resulted in a high 
self-concept in the child. 
Agreement on what the child is like may be one of the themes 
around which the family is organized. In fact, agreement may 
reflect important characteristics in both children and parents 
and in the relation between parents and children. Agreement 
between parents creates a more structured, predictable, and 
therefore controllable environment than that found in homes 
characterized by parental disagreement over child issues. A study 
by Block, Block, and Morrison (1981) demonstrated that agreement 
between parents was positively related to ego control and ego 
resiliency. Vaughn and Block (1988) also found that early paren-
tal agreement on child rearing was associated with adolescent 
girls‘ self-esteem. Parents who have higher level of agreement on 
child-rearing practices also get children who are less against 
their parents. It is also found that the more parents and teach-
ers agree on child temperament, the more likely that the child is 
a nonproblem, socially adaptable, confident and academically 
skillful child (Victor, Halverson, & Wampler, 1988)• Parents who 
agree may communicate well with their child, may be consistent in 
parenting, may have less conflict among themselves, and may 
generally be more competent than those who do not agree (Victor, 
Halverson, & Wampler, 1988). 
One important source of conflict between parents involves 
discrepant value systems, and child evaluation may represent one 
area where the values of the parents may or may not converge. 
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Coopersmith,s (1967) data support the hypothesis that conflict 
and tension between parents was associated with at least one 
important index of poor adjustment in children, low self-esteem. 
Inter-parental disagreement on the evaluation of the child, is 
not only perceived as one type of conflict and disharmony, but is 
also sensed by the child as not knowing which way to follow. 
Raschke and Raschke (1979) have found that children who perceived 
greater conflict in their present families had significantly 
lower self-concept. Similar findings have been reported by 
Raschke and Vernon (1983) as well as Bishop and Ingersoll (1985) 
that there was a clear relationship between parental conflict and 
children‘s self-concept. Cooper, Holman, and Braithwaite (1983) 
also found that when children perceived conflict between parents 
or between themselves and their parents, lower self-concept could 
be expected. Conflict with the parents, as well as conflict 
between the parents may increase a child‘s feeling of worthless-
ness, i.e. lower their self-concept. Children may bear the brunt 
of much parental hostility, or be encouraged to take sides in 
parental disputes. Presumably, any of these events can affect a 
child's self-esteem adversely, especially if they are interpreted 
to mean rejection by either one or both of the parents. 
Parental inconsistency in rearing style and evaluation is 
found to be related with lower grades in school (Dornbusch, 
Leiderman, Roberts, & Fraleigh, 1987) and antisocial behavior 
(Becker 1964). Parental inconsistency in discipline is also 
associated with lower self-concept in the child (Crase, Foss, & 
Colbert, 1981)• This happens both among intraparental and inter-
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parental inconsistency• In a study of finding out the relation— 
ship between self-evaluation and ambiguity of referent others‘ 
evaluation of a group of adults, Sherwood (1967) found a strong 
correspondence between self-evaluation and the mean of others‘ 
evaluation. When there is disagreement, the person does not have 
a self-esteem motive. 
In short, children‘s self-concept emerges and is maintained 
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in parent-child relationships. (I have no deliberate idea of 
under-estimating the importance of other factors in affecting 
children's self一concept•) In the process of parental evaluation, 
the child internalizes the ideas about himself as expressed by 
his parents. As a result, he comes to respond to himself and to 
develop his self-concept similar to those expressed towards him 
by his parents. Parents‘ positive evaluation, felt and regarded 
as a kind of support and acceptance will lead him to evaluate 
himself positively. This situation is particularly made true when 
both paternal and maternal evaluations are consistent. This 
phenomenon is made explicit when both parents agree with each 
other on the perception of the child. If the opposite happens, it 
is likely that the child will develop a negative self-evaluation 
and thus a lower self-concept. , 
SEX DIFFERENCES IN THE RELATIONSHIP OF PARENTAL EVALUATIONS AND 
THEIR AGREEMENT TO CHILDREN'S SELF-CONCEPT 
Sex has been assumed as one variable affecting patterns of 
parent-child interaction and individual»s self-evaluation. The 
difference can be found in father/mother dimension and boy/girl 
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dimension. Research result is sometimes significant for one sex 
and not the other, or for one parent and not the other. It is 
becoming more and more apparent that separate evaluations of both 
sex groups (parent and child) may be needed to encompass fully 
the individual differences. 
Parental difference can be found in source of esteem (Kirch— 
ner & Vondracek, 1975) , child-rearing practices (Becker, 1964 ; 
Block, 1983) and the relations with children‘s self-concept 
(Gecas, 1972) . In a study of children aged 3 to 5, Kirchner and 
Vondracek (1975) found that mother was mentioned as an esteem 
source by a substantially higher percentage of subjects than was 
father because mother is usually seen as more loving and nurtur-
ant than father while father is perceived as being stricter 
(Becker, 1964). Father's support has also been found as slightly 
weaker in its effect on adolescent self-esteem than mother * s 
support (Gecas, 1972). Mothers * acceptance is also found to be 
significantly correlated with self-concept in both boys and 
girls, but for fathers it is related in boys only (Crase, Foss, & 
Colbert, 1981) . On the other hand, Gecas and Schwable (1986) have 
found that perceptions of father‘s behavior towards the child 
were more consequential for the child's self-esteem than were 
perceptions of mother ‘ s behavior. In the situation of Hong Kong 
where mother still dominates the role of child-rearing (Lam, 
1982) , maternal evaluation is assumed to have greater influence 
on the child*s self-concept not only because of a greater propor-
tion in the esteem source, but also a closer mother-child inter-
action. 
Wylie (1979) has concluded that most American research found 
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that girls between the ages of eight and thirteen had more posi-
tive self-concepts than boys. Gecas (1971), Bledsoe, and Wiggins 
(1973), by studying high school adolescents and American adults, 
also found that girls generally tended to evaluate themselves 
higher than boys. But when one looks at sex difference in specif-
ic domains, quite a different picture is shown. Australian re-
search using the Self Description Questionnaire had shown large 
sex differences in self-concept of physical abilities (favoring 
boys) and reading (favoring girls), and smaller differences in 
other areas as well (Marsh, Barnes, Cairns, & Tidinan, 1984 ; 
Marsh, Relisch, & Smith, 1983; Marsh, Smith, & Barnes, 1983). 
The relationship between parental support and self-evalua-
tion was also found stronger for girls than for boys. The latter 
finding suggests that girls have a greater dependence on family 
interaction as a source of their self-esteem. This result is 
further supported by Kirchner and Vondracek‘s study (1975) that 
young females reported more esteem sources and mentioned esteem 
sources within the immediate family more frequently than males. 
In contrast, several Australian studies have reported that boys 
had increasingly more positive self-concepts than girls starting 
in the late primary grades. Research investigating the relation-
ship between children‘ self-esteem and parental behavior like 
consistency, acceptance and support has also found sex differ-
ences among boys and girls. Boys， self-esteem is more closely 
related with parental control while parental support has greater 
relationship with girls• self-esteem (Buri, Louiselle, Misukanis, 
& Mueller, 1988; Gecas & Schwalbe, 1986). These findings suggest 
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that boys‘ self-esteem may depend more heavily on self-attribu-
tion related to action and consequences while girls, self-esteem 
may be more a function of reflected appraisal. In fact, research 
on parent-child interaction has consistently shown that girls had 
a greater tendency to be influenced by parents and to conform to 
their expectations than boys (Gecas, 19717 Gecas, Calonicao, & 
Thomas, 1974)• Girls are indeed socialized more intensively in 
interpersonal relations, have greater sensitivity to others and 
greater dependence on others 一 all of which would likely make 
them more dependent on reflected appraisals for their self-defi-
nitions. This can be further explained by the fact that girls are 
more people oriented than boys so that they more than boys will 
define themselves in terms of parents. Girls, because of leading 
a more sheltered life, will also be more parochial than boys in 
choosing significant others in terms of whom to define them-
selves . I n the present study, it was also assumed that parental 
evaluation should have a more significant relationship with 
girls* self-concepts than boys‘ self-concepts. 
It is important to ask under what conditions - sex of 
child, sex of parent - may one process prove to be more strongly 
related to the child‘s self-concept. Social learning theory 
emphasized the same-sex identification, further supported by 
Dickstein and Posner‘s finding (1978) while symbolic interaction 
argued that a child may be more influenced in his self-concept by 
the evaluative responses of the cross-sex parent (Gecas, Caloni-
ca, & Thomas, 1974)• Based on the sex differences between father 
and mother as well as boy and girl, the impact of parents on 
self-evaluation is dependent on whether one and the other is male 
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or female. It is assumed that gender differences do exist among 
parents and children. 
AGE DIFFERENCES IN THE RELATIONSHIP OF PARENTAL EVALUATIONS AND 
THEIR AGREEMENT TO CHILDREN'S SELF-CONCEPT 
Most research findings have lent positive support to age 
differences in children's self-concept ( Crase, Foss, & Colbert, 
1981; Damon & Hart, 1982,. Marshall, 1989; Rosenberg, 1979) . As 
children develop, self-concept become increasingly differentiated 
into multiple domains. The process of self-evaluation becomes 
more complex, it will be reasonable to expect that, instead of 
becoming more or less satisfied with themselves in an overall 
sense, children will become more differentiated in their self-
attitudes. That is, they will begin to be satisfied with certain 
aspects of themselves and less satisfied with others (Maccoby, 
1980). As such, the general level of self-concept should also be 
different under different developmental age periods. Rosenberg 
(1979), in a nationwide study of children and adolescents found 
that between the ages of 8 to 11, the proportion of children 
with low self-concept appeared to be average (25% low), between 
12 to 14 years of age, low self-concept rose somewhat (30% low), 
declining again in the later adolescent years, that is, 14 years 
or older (22% low)• Gecas, Calonico and Thomas (1974) also found 
that younger children (aged 14 to 17) tended to model their 
parents more than older children (aged 18 to 20), making parental 
influence on adolescents‘ self-concept stronger for the younger 
group. McGuire (1984) tested the developmental postulate that 
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children become less dependent on parents and others for self-
image information as they matured. The direction of change seems 
to be a result of a shift from physical to psychological self-
conceptions and the emergence of stable social personality char-
acterizations of self (Damon & Hart, 1982; Gecas et al • , 1974 ; 
Rosenberg, 1986)• The latter trend is related to the decreasing 
significance of parental influence in affecting the child‘s 
self-concept as the child is approaching adolescence. In the 
early years, there is a greater tendency for children to describe 
themselves in terms of family and kinship, they tend to conceptu-
alize their interpersonal worlds as a series of connections 
between themselves and parents (Rosenberg, 1986)• Based on the 
assumption that self-concept development was part of the reflec-
tion of parents ‘ evaluation, it was expected that as the child 
grew older, his self-concept became progressively less concerned 
with parents and the child became more autonomous. Analyses by 
Isberg, Hauser, and Jacobson (1989) revealed that more mature 
adolescents evaluated themselves more independently of parents * 
evaluative comments than those adolescents at a lower stage of 
ego development. 
Therefore it was assumed that there would be a decreasing 
proportion of significance of involving parental evaluation when 
the child was perceiving himself. Likewise, the impact of inter-
parental agreement on children•s self-concept also became less 
significant as the child approached adolescence because of the 
decreasing dependency on parents on one hand and broadening 
social environment on the other hand through childhood to adoles-
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cence. With advancing age, the child is less frustrated in front 
of incongruent inter-parental evaluation. He is at a clearer road 
to judge which one, father or mother, is giving him more accurate 
judgment and then follow. 
MEASUREMENT OF SELF-CONCEPT 
From the point of view of measurement, self-concept has 
been a concern for sociologists and psychologists for many years 
and has been operationalized in a variety of ways. Generally 
speaking, two main types can be classified in past decades. About 
95% of all self-concept research, as reported in Wylie * s (1979) 
review of the topic used the "reactive" self-concept approach. 
Experimenters of this approach specify the dimension on which the 
participant is to define him or herself. Various methods employed 
include check-lists, Q-sorts and projective techniques. Another 
category, which seldom adopted in investigating this topic is 
the “spontaneous“ approach in which open-end questions will be 
set which simply asks the individual to describe himself. Ques-
tions like "Tell me about yourself" or "Who Am I" will be fre-
quently used. Both types of measurement have their own weakness-
es. 
About the reactive approach, individuals are required to 
respond in terms of categories which may not be his own. This 
type of measurement is highly susceptible to response set errors. 
When given freedom to answer, the adoption of open-end self-
description format also yields the difficulty of standardizing 
responses, and very often, the responses obtained are in a lack 
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of evaluative component which is essential for self-concept 
measurement (Kemper, 1966) • 
When an investigator's guiding ideas do focus the 
predictions on a specifiable dimension of the self, then the 
reactive approach is more cost-effective in eliciting relevant 
data. With psychologists‘ interest in understanding self-concept, 
many self-concept scales have been developed. Some measures (e.g. 
Rosenberg, 1985) are based upon subjects‘ global assessments of 
their own self-worth, as reflected by how strongly subjects agree 
or disagree with statements like , "On the whole I am satisfied 
with myself". Other measures like Coopersmith * s Self Esteem 
Inventory (1967) and Piers-Harris Children's Self-Concept Scale 
assess subjects丨 feelings about a range of self-attributes, some 
specific ("I give in very easily", ••工 often wish I were someone 
else") and some quite general ("I am popular", "工 am a good 
person") (Damon & Hart, 1982). 
The findings of self-concept have been inconclusive (Wylie, 
1979) and systematic reviews of self-concept research (Shavelson, 
Hubner, & Stanton, 1976； Wylie, 1979) emphasized the quality of 
measurement instruments used in many studies• The reliance on a 
global or general measurement of self-concept in past studies 
like what Coopersmith, and Piers and Harris have developed may 
not be adequate to reveal a clearer picture of self-concept. 
Based on Shavelson‘s self-concept model (Shavelson & Bolus, 
1982), later researchers like Harter and Marsh explored the 
multi-dimensionality of self-concept and attempted to show that 
it has consistent, distinct components (e.g. physical, social, 
and academic) (Harter, 1984; Marsh & Holmes, 1990; Marsh, Parker, 
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& Barnes, 1985; Marsh, Relisch, & Smith, 1983； Marsh, Smith, & 
Barnes, 1983; Marsh, Smith, Barnes, & Bulter, 1983). Recent 
multitrait—multimethod studies (Marsh, Parker, & Barnes, 1985) 
have demonstrated the distinctiveness of these self-concept 
factors. The present study would follow the line somewhat simi-
lar to what Marsh has developed (the Self Description Question-
naire) (Marsh, Barnes, Cairns, & Tidman, 1984), choosing a self-
concept scale which is of domain-specific nature to examine the 
nature of the relationship between children‘s self-concept and 
parental ratings in corresponding domains. 
Yet, adoption of a previously Western designed self-concept 
scale was not quite suitable for the purpose of the present study 
since some self-concept scales reflected the values of Western 
culture as most researches investigating self-concept were done 
in Western countries (Marshall, 1989). They may not be completely 




C h a p t e r III 
M E T H O D 
SUBJECTS 
The subjects included in this sample were participants in a 
two-year longitudinal study initiated in 1989 by Dr. Lau Sing 
studying children^s psychological development in Hong Kong (see 
Lau & Cheung, 1990). Children were followed through the two-year 
period and were tested twice every year. The study was based on a 
cross-sequential design, specifically, in the first year of the 
study students from primary 1, 3, and 5 were included; in the 
second year, these students were also involved when they entered 
the primary levels of 2, 4, and 6. Students from five primary 
schools (including four subvented and one government) located in 
five different districts of Hong Kong were chosen. They were 
tested on various psychological variables, in particular, self-
concept, The data used for the present study were based on the 
final (i.e. fourth) phase of the project. In this phase, in 
addition to the self-report measure of children's self-concept, 
parents‘ evaluations of the children were obtained. Other meas-
ures such as teachers丨 evaluations, parental rearing practices, 
and also parent-child relationships were also obtained. However, 
for the present purpose, only the data on children's self-report-
ed self-concept and parents» evaluations were reported and analy-
sed. The total sample population of the present study consisted 
of 1193 students with 626 boys and 547 girls, nearly a 1:1 ratio 
by sex. The number of students in each grade was quite the same, 
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more than 300 in each grade. 1038 fathers and 1092 mothers of the 
matched sample were included as well. Table 1 gives a brief 
summary of the frequency count and percentage in each subgroup. 




Distributions of Students and Parents 
Percentage 
Students 
Sex 1193 100.0 
Boy 626 52.5 
Girl 547 45.9 
Unreported 20 1.7 
Grade 1193 100.0 
2 388 32.5 
4 374 31.3 
6 411 34.5 
Unreported 20 1.7 
Parents 
Father 1038 87.00 
Mother 1092 91.53 
Guardian 30 .025 
Other 3 .00025 




Lau and Cheung‘s (1990) Multilevel Evaluation Self-Concept 
Scale (MESS) was adopted in measuring children‘s self-concept. 
* 
The MESS is a 36-item self-report instrument designed to 
measure four specific domains (i.e. academic, appearance, social, 
and general) and five specific perspectives (i.e. parental feed-
back, school feedback, social comparison (impression), social 
comparison (concrete), and global evaluation). It is particular-
ly designed for Chinese primary school students. In the present 
study, only the four domain specific dimensions of self-concept 
was analysed. The scale has demonstrated exceptionally superior 
psychometric properties. The full scale was examined by using 
Lisrel VI program. The fit was acceptable both for the first 
measure, the first year study ( X = 223.62, df = 112), and the 
second measure, the second year study ( X = 215.15, df = 112), by 
using the same subjects in a two-year longitudinal study. The 
scale also demonstrated reasonably high reliability. Cronbach 
alphas for the academic, appearance, social, and general domains 
of the first measure were .78, .71, .68, and .81 respectively. 
Cronbach alphas for the same domains of the second measure 
were .80, •75, .72, and .79 respectively (see Cheung & Lau, 
1990)• Internal consistency of the scale in the present study 
also demonstrated similarly high reliability with .81, .76, .71, 
and .79 in the four domains. Respondents were asked to indicate 
whether each statement was false, partly false, partly true or 
true of them. To disrupt response biases, one of the nine items 
is negatively worded in each domain• A brief description of the 
MESS and examples of items are as follows: 
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Academic: Children's perceptions of their ability and per-
ception of others‘ evaluation about their ability in general 
school work. Examples are "My school work is worse than most 
classmates", "I can help classmates to solve their difficulties 
in learning.” 
Appearance: Students rate their own attractiveness, how 
their appearance compares with others, and how others think they 
look. Examples are "I am not as good-looking as other kids", "My 
mother says that I am nice looking". 
Social: Children rate how easily they make friends, their 
popularity, whether others want them as a friend and others * 
opinions on them. Examples are "Sometimes 工 feel that 工 have no 
friend", "My teacher says that I am popular with others". 
General: Children‘s general perception of themselves and 
perception of others * evaluation on them. Examples are "Other 
kids learn from me", "On the whole, I feel satisfied with my 
behavior and performance". (Please refer to Appendix A and B for 
the complete scale of English version and Chinese version.) 
Research supporting parental influence on the child's self-
concept has based solely on reports from children (or adoles-
cents) about parental behavior (Cheung & Lau, 1985; Cooper et 
al., 1983； Dickstein & Posner, 1978； Franks & Marolla, 1976; 
Gecas, 1971; 1972； Hoelter, 1984; Jogawar, 1982 ； Kwash et al •, 
1985; McCranie & Bass, 1984; Raschke & Raschke, 1979; Rosenberg, 
1963； Shrauger & Schoeneman, 1979； Smith, Zingale, & Coleman, 
1978). However, for the purpose of the present study, parents' 
reported ratings of the child was preferable. It was assumed that 
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actual parental rating reflected their actual feedback given to 
the child during parent-child interaction which affect children's 
self-concept. Therefore, Lau and Pun * s ( 1991) Parental Evalua-
» 
tion Scale was used. Eight statements concerning parent's evalua-
tion of his/her child based on a five-point scale ranging from 
false, partly false, uncertain, partly true to true was adopted 
for the measurement of parental evaluation. Each pair of parents 
was asked to rate independently on these eight items to reflect 
their opinions on their children. All items were written posi-
tively and they were scored 1 to 5, with higher scores indicating 
higher parental rating, better evaluation. Again, the design of 
the questions logically follows the same four domains in the 
MESS, i.e. academic performance, appearance, social relationship, 
as well as general behavior and performance with each area con-
sisting of two statements. Examples are "He/she is popular with 
I 
other kids", "I feel very satisfied with his/her performance". 
(Please refer to Appendix C and D for the complete scale of 
English version and Chinese version.) 
These two scales enabled us to explore whether parental 
evaluation and parent-parent evaluation agreement on the child 
were related to children‘s self-concept in numerous contexts, or 
only in specific context• Across domains comparison could also be 
made to determine the relative significance of parental evalua-
tion and parent-parent agreement in various domains of self-
concept . 
PROCEDURE 
The MESS was administered during regular class sessions by 
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one or two research assistants or the author according to stand-
ardized procedures. For second graders, the questionnaire was 
read aloud (and with some explanations if necessary) to students 
to minimize problems related to reading difficulties. For fourth 
and sixth graders, students were capable to complete the ques-
tionnaire by themselves. All students responded to some examples 
answered and they were allowed to ask questions. The children 
were specifically instructed to answer according to their own 
point of view and not to say out their responses loud. The whole 
questionnaire took approximately 20 minutes to complete. 
Students were invited to take home an envelope containing 
two copies of the Parental Evaluation Scale and a covering letter 
for instructions. Parents were urged to work independently and 
not to confer with one another before and during assigning rat-
ings. The completed questionnaires were then brought back to 
school for collection. Parents with unwritten or unfinished 
questionnaire were contacted and invited to fill in the question-
naire once again by mailing the questionnaires to them. 
HYPOTHESIS 
It was expected that children's self-concept would relate 
significantly to parental evaluation and parent-parent agreement 
in evaluation. 
Sex and age differences in the relation of children's self-
concept to parental evaluation and parent-parent agreement were 
also examined. It was hypothesized that the self-concept of girls 
and of younger children would be more affected by parental 
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evaluation (especially that of mothers) and parent-parent evalua-
tion agreement. 
DATA ANALYSES 
The measurement of children‘s self-concept, paternal evalua-
tion, and maternal evaluation was a simple summation of raw 
scores in each domain. 
The measurement of parent-parent agreement depended on two 
methods: (1) the difference in rating between father and mother, 
and (2) the correlation between paternal and maternal evaluation. 
Parental rating difference was measured by computing the absolute 
value of the difference score between father and mother in each 
domain by the following formula: 
difference score in each domain| = 
[(paternal evaluation of the first item in that domain 一 
maternal evaluation of the first item in that domain) + 
(paternal evaluation of the second item in that domain -
maternal evaluation of the second item in that domain)] / 2. 
Parental agreement was also evaluated by correlating, for each 
spousal pair, the eight item responses of the father with the 
eight item responses of the mother, the resulting coefficient 
being taken as the parental agreement correlation coefficient. 
Pearson‘s product-moment correlations were used to find 
out the relationship between children's self-concept and paternal 
evaluation, children's self-concept and maternal evaluation, and 
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finally children's self-concept and parent-parent agreement-disa-
greement in all four specific domains separately. The overall 
pattern would be further examined by sex and by grade. Stepwise 
multiple regression analyses were computed to examine the predic-
tive power of each variable in all four self-concept domains. 
Predictors included paternal evaluation, maternal evaluation, 
parent-parent agreement on evaluation as well as children * s grade 
and sex. 
The next set of analysis examined the sex and age differ-
ences and their interaction effect in children's self-concept 
when influenced by parental evaluation and parent-parent agree-
ment. Four-way ANOVAs of 2 (high and low paternal evaluation) X 2 
(high and low maternal evaluation) X 2 (boys and girls) X 3 
(second, fourth, and sixth graders) design were used to examine 
the main effect and interaction effect of the independent varia-
bles on the dependent variable in four domains. 
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C h a p t e r IV 
R E S U L T S 
. . . “ � ’ 
PROPERTIES OF INSTRUMENTS 
Properties of the MESS had been mentioned before in method 
part which would not be repeated again here. 
All 16 items of the Parental Evaluation Scale from father 
(El to E8) and mother (G1 to G8) were entered into a principle 
components analysis. Five factors were extracted by the factor 
analysis after oblique rotation accounting for 53.7% of the 
variance. The rotated factor matrix was shown in Table 2. The 
academic, social, and general measures loaded heavily on the 
first, third, and fourth factor respectively while the appearance 
measures had mixed loadings in factor 2 and 5. Paternal evalua-
tion in appearance domain loaded with factor 2 and maternal 
evaluation in the same domain loaded with factor 5. On the basis 
of the factor analysis, four domains, namely academic, appear-
ance, social, and general could be constructed. 
Reliability test of internal consistency (Cronbach alpha) 
indicated that reliability coefficients of the Parental Evalua-
tion Scale was relatively high. In Table 3, it is shown that the 
average reliability coefficients for the four domains on paternal 
evaluation scale is .708, .662 for maternal evaluation scale, and 





Rotated Factor Matrix (Varmix Converged in 14 Iterations) of the 
Parental Evaluation Scale 
Item Factor 1 Factor 2 Factor 3 Factor 4 Factor 5 
G1 .761 
El .743 
G2 .667 ,332 
E2 .643 .325 
E5 .669 .357 
E6 .553 
E8 .533 .488 
E7 .525 .466 
G3 .747 
E3 .632 
E4 .411 .552 
G4 .504 
G8 .688 
GV .619 .341 
G5 .647 
G6 .443 
Note. Factor loadings less than .30 were omitted. 
For item El to G8 refer to Appendix C. 
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Table 20 

















Note. DF = 974 
Number of item in each domain = 2. 
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Father‘s and Mother's Evaluation of Children and Children's 
Self-concept 
The first matter of substantive interest was the relation-
ship between father's and mother's evaluation and children's 
self-concept. The means and standard deviations in each domain of 
each scale is shown in Table 4• 
Analyses of relations between parental evaluation and chil-
dren 's self-concept were evaluated using two-tailed signficiance 
correlation test. As hypothesized, children‘s self-concept 
was positively significantly correlated with father*s evalua-
tion: less apparent in general domain (r = .154, p. < . 001) and 
appearance domain (r = .151, p. < .001), and more apparent in 
academic domain (r = .383, p. < . 001). The correlation between 
maternal evaluation and children*s self-concept followed the same 
pattern as evidenced in Table 5. It appeared on surface that 
there was not much difference among the correlation coefficients 
between paternal and maternal evaluation with children's self-
concept .Further observations revealing the significance of 
maternal evaluation was made possible by stepwise multiple re-
gression analysis. Both paternal and maternal evaluation in each 
domain were entered as independent variables to predict chil-
dren ‘s self-concept in each domain. The results of the stepwise 
regression analysis in Table 5 revealed that maternal evaluation 
was the single best predictor in children's academic, ap-
pearance ,and social domain. Paternal evaluation, though still 
quite a powerful predictor, always come second to maternal eval-
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Table 4 
Means and Standard Deviations of Children's Self-Concept and 
Parental Evaluation 
Domain Mean SD 
Child*s self-concept 
Academic 2.183 .616 
Appearance 2.120 .558 
Social 2.526 .597 
General 2.060 .594 
Father‘s Evaluation 
Academic 3.437 1.138 
Appearance 4.225 .879 
Social 3.896 .976 
General 3.688 1.073 
Mother‘s Evaluation 
Academic 3.310 1.185 
Appearance 4.133 .900 
Social 3.851 .982 




Results of Correlation and Stepwise Multiple Regression Analysis: 
Children's Self-concept and Paternal and Maternal Evaluation in 
Four Domains. 
2 
Variable Correlation Coefficients Beta R 
Academic 
Mother .409** .394** .155 
Father .383** .191** .173 
Appearance 
Mother .150** .174** � . 0 3 0 
Father .151** .103* .038 
Social 
Mother .232** .247** .061 
Father .225** .146** .077 
General 
Father .154** .160** .026 
Mother .144** .092* .032 
< .01. **£ < .001. 
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uation. Like the pattern in correlation, maternal evaluation as 
well as paternal evaluation had greater predictive power in 
academic domain, accounting for over 17% of the variance in 
participants» self-concept. For the other three domains, the two 
independent variables together only accounted for 3% to 7% of the 
variance. 
Parent-parent Agreement and Children丨s Self-concept 
For determining the hypothesis of the significance of par-
ent-parent agreement on children's self一concept, two procedures 
were involved. Both the parental rating difference and correla-
tion coefficient between paternal and maternal evaluations were 
obtained first, followed by a correlation test between parent-
parent agreement and children's self-concept• The value of paren-
tal evaluation difference (denoted as d) ranged from a minimum of 
0, indicating the highest agreement between two parents and a 
maximum of 4, indicating the highest disagreement between them. 
Likewise, the value of parental evaluation correlation 
coefficient (denoted as r) ranged from -1, indicating the highest 
disagreement, to +1, indicating the highest agreement between two 
parents. The frequency count, mean and standard deviation of 




Frequencies, Means, and Standard Deviations of Parental Evalua-
tion Difference in Four Domains 
；〜 
Value of Parental Evaluation Difference 
Domain 0 0.5 1 1.5 2 2.5 3 3.5 4 
Frequency Mean SD 
Academic 436 279 166 94 29 12 10 4 2 .568 .679 
Appear- 448 291 137 59 56 11 10 5 2 .555 .704 
ance 
Social 404 288 164 82 55 23 13 5 5 .633 .728 
General 372 273 173 90 65 25 18 4 3 .701 .777 
I 
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Table 7 shows the frequencies, mean and standard deviation 
of r. Since there were only two items in each domain, 
domain-specific correlation coefficients were impossible to 
obtain as it must be a straight line joining two points, there-
fore, only a overall correlation coefficient of the four domains 
was computed. 
Students were placed into two groups, namely Agree Group and 
Disagree Group based on the parental evaluation difference. 
Students with parents whose difference score were above or equal 
to the mean (i.e. > 1.048, .966, 1.038 , and 1.137 in academic, 
appearance, social, and general domain respectively) were placed 
in Disagree Group while students with parents whose difference 
score were below the mean were placed in Agree Group. Correlation 
was used to measure the relationship between parental evaluaion 
and children's self-concept. As shown in Table 8, results were 
very clear-cut. All correlation coefficients in the Agree Group 
were significant (p. < . 001) while none of the correlation 
coefficients between parental evaluation and children丨5 self-
concept in each domain was significant in the Disagree group. 
This contrasting result indicated that when both parents agreed 
in their evaluation on the child, the child's self-concept was 
highly correlated with parental evaluation, but when parents 
disagree among themselves, correlation between these two varia-




Frequencies, Mean, and Standard Deviation of r 
Value Frequency 
-.80 to -.61 9 
-.60 to -.41 21 
-.40 to -.21 40 
-.20 to 0 83 
0 to .20 123 
.21 to .40 128 ” 
.41 to .60 153 
.61 to .80 171 





Correlation Coefficients between Parental Evaluation and Chil-
广 • I-
dren's Self-concept in Agree Group and Disagree Group 
Agree Group Disagree Group 
Domain N Father Mother N Father Mother 
Academic 755 .396** .410** 135 .163 .198 
Appearance 635 .190** .200** 251 .038 .OOO 
Social 743 .221** .233** 144 .191 .131 
General 707 .156** .164** 190 .107 .028 
*E< .01. < .001. 
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Again, when the correlation coefficient (r) between maternal 
and paternal evaluation was used for dividing students into two 
groups, similar pattern was found. Students were placed, accord-
ing to the value of r, into two groups, Highly Agree Group and 
Highly Disagree Group. Students with parents whose r value was 
one standard deviation greater than or equal to the mean (i.e. r 
> .883) were placed in Highly Agree Group. Students with parents 
whose r value was less than one standard deviation below the mean 
(i.e. r < .053) were placed in Highly Disagree Group. Correlation 
results in Table 9 followed somewhat similar line as the previous 
analysis that significant correlation coefficients were obtained 
in Highly Agree Group (p. < .001). The same significant result 
only happened in academic domain in Highly Disagree Group. 
Similarly, two more correlation analyses using the mean 
split technique were employed. Subjects were divided into two 
groups: Highly Agree and Highly Disagree by the value of r again 
The first analysis limited the subjects to three hundred in each 
group and the second analysis limited the subjects to four hun-
dred in each group. The same result pattern was obtained, adding 
support to the hypotheses of the importance of parent-parent 
agreement in affecting children*s self-concept. 
In order to further find out if there was significant dif-
ference between students» self-concept in each domain when they 
were rated high or low by their parents and where the parents 
both agree or disagree, a mean split technique was used again to 
divide the sample into four groups on each domain. Group 1 con-
sisted of students with both parents rating above the mean, i.e. 
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Table 9 
Correlation Coefficients Between Parental Evaluation and Chil-
dren‘s Self—concept in Highly Agree and Highly Disagree Group 
Highly Agree Group Highly Disagree Group 
(N = 151) (N = 146) 
Father Mother Father Mother 
Academic .351** .373** .365** .476** 
Appearance .374** .369** .103 .100 
Social ,422** .379** .212 .162 : 
General .286** .298** .207 .074 
< .01. < .001. 
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both high and agree group. When maternal evaluation was above the 
mean but paternal evaluation was below the mean, students were 
placed in Group 2, i.e. mother-high-father-low and disagree 
group. When paternal evaluation was above the mean and maternal 
.�� 
evaluation was below the mean, students were placed in Group 3, 
i.e. father-high-mother-low and disagree group. Group 4 consisted 
of students with both parents rating below the mean, i.e. both 
low and agree group. Analysis of variance was performed to find 
out the difference between the four groups‘ means and results 
in Table 10 revealed that in each domain, there was significant 
difference. The Scheffee procedure was further employed to find 
out when both parents rated highly, will this group of students‘ 
self-concepts significantly higher than the other three groups? 
This prediction was partly supported. In Table 10, in two of 
the domains, academic and appearance, group 1 students, self-
concept was signif icantly higher than Group 2, 3, and 4. But 
students» self-concept was only significantly higher than Group 3 
and 4 in social and general' domain. This implied that when par-
ents both agree and highly evaluated their children (group 1), 
their offsprings' self-concept would be highest. When parents 
disagree in evaluation, children's self-concept would be lowered 
despite the fact that one party was evaluating highly. Among 
fathers' and mothers‘ evaluations, as predicted, maternal evalua-
tions were more significantly influencing children's self-con-
cept. When mother's evaluation was low, it made no difference for 
children's self-concept whether paternal evaluation was high or 
low. This was revealed by the non-significant difference between 
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Table 10 
Analysis of Variance on Four Domains by Different Agreement 
Groups (Scheffee Procedure) 
N Mean SD F Scheffee Comparison 
Group 
Group 2 3 4 
Academic 
Group 1 489 2.439 .581 a a a 
Group 2 72 2.145 .560 a 
Group 3 118 2.080 .589 
Group 4 309 1.931 .545 
53.404** Appearance 
Group 1 417 2.258 .552 a a a 
Group 2 113 2.063 .577 
Group 3 162 2.076 .519 
Group 4 281 1.990 .527 
15.124** 
Social 
Group 1 474 2.684 .560 a a 
Group 2 134 2.539 .581 a 
Group 3 126 2.382 .580 
Group 4 256 2.342 .596 
23.256** 
General 
Group 1 436 2•170 .589 a a 
Group 2 118 2.075 .549 
Group 3 148 1.997 .593 
Group 4 289 1.972 .604 
7.581** 
< .001. “ 
a Denotes pairs of groups significantly different at the .05 level 
Mote. Group i means both parental evaluations are high. 
Group 2 means high maternal evaluations and low parental evaluations. 
Group 3 means low maternal evaluations and high paternal evaluations. 
Group 4 means both parental evaluations are low. 
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Figure 1 




vr ‘ 吻广 … Four Domains 
N o t e . 塵 Group 1 ^ Group 2 ^ Group 3 ^ Group 4 
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Group 3 and 4 in all domains. The difference between these four 
groups were made apparent by plotting the means of each group in 
each domain in a graph as shown in Figure 1 where students• 
self-concept of Group 1 was significantly higher than the other 
广.• I-. 
three groups. 
As shown in previous results. Group 1 children's self-con-
cept, when highly evaluated by both parents, was higher than 
their counterparts in other groups. But when parent-parent agree-
ment (measured by r) was correlated with children‘s self-concept 
by means of a two-tailed significance test, it did not yield a 
significant correlation in any domain as shown in Table 11. The 
negative correlation between parental evaluation difference 
(measured by d) and children's self-concept was modest, although 
it still indicated that greater parental difference was related 
with lower self-concept in children. Both variables were neither 
significant factor predicting children's self-concept. Results of 
stepwise multiple regression analysis had never entered d or r as 
a significant predicting variable in children's self-concept. 
Therefore, these two variables were dropped in later analysis 
when examining sex differences and age differences. 
Sex Differences 
There was no significant difference between boys丨 and girls' 
self-concept as evidenced by the non-significant F value in all 
four domains shown in Table 12. However, gender differences 
existed when examining the relationship between parental evalua-




Correlation Coefficients Between Parental Evaluation Difference, 
r, and children*s self-concept in four domains 
； -
Parent-parent Agreement Parental Evaluation Difference 
Domain (d) (r) 
Academic -.079 110* 
Appearance .021 -.106* 
Social .031 -.123** 
General .036 -.083 




Analysis of Variance on Four Domains by Sex 
D6ttiain Mean SD F-value 
Academic 
Boy 2.168 .650 
Girl 2.200 .576 .781 
Appearance 
Boy 2.121 .571 
Girl 2.119 .544 .001 广 
Social 
Boy 2.508 .594 
Girl 2.547 .600 1.223 
General 
Boy 2.045 .598 
Girl 2.078 .590 .896 
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The correlation coefficients between parental evaluation and 
children's self-concept of both sexes as shown in Table 13 
did reveal that girls were more significantly affected by paren-
tal evaluation than boys in academic domain (.458 vs .304, z = 
2.571, £ < .01, and .458 vs .368, z = .439, £ < .06) as well as 
appearance domain (.240 vs .072, z = 2.455, £ < . 01 and .191 
vs .115, n.s.)• Girls• susceptability to parental evaluation 
was also greater in social domain (.270 vs .200, z = 1.486, £ 
< .07, and .240 vs .221, z = .296, n.s.). Only in the general 
domain boys丨 correlation coefficients with parental evaluation 
were slightly higher than that of girls. 
In an effort to investigate the differential effects of 
paternal and maternal evaluation upon the self-concept of boys 
and girls, stepwise multiple regression was once again employed 
to find out in different sexes, whether paternal evaluation or 
maternal evaluation was a more significant predictor. Except in 
general self-concept where father•s evaluation was the single 
best predictor, generally speaking, materanl evaluation, when 
compared with paternal evaluation, was a more important predict-
ing variable, especially in predicting boys‘ self-concept. De-
tails of the standardized beta value and R square were shown in 
Table 14. 
• This interesting pattern aroused the author‘s interest in 
further investigation, with an aim to find out more about such 
phenomenon. Since the present study was part of a longitudinal 
study investigating self-concept by Lau and Cheung (1990), data 
about children's perception of who is (are) their significant 
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Table 13 
Correlation Coefficients Between Parental Evaluation and Children's 
Self-concept in Different Sex 
Boy (N=409) Girl (N=405) 
Domain Father Mother Father Mother 
Academic .304** .368** .458** .458** 
Appearance .072 .115* .240** .191** 
Social .200** .227** .270** .240** 




Sex Differences: Stepwise Multiple Regression Analysis of Chil— 
dren's Self-concept by Parental Evaluation in Four Domains. 
Variable ^ Beta ^ 
BOYS 
Academic 
Mother .368** .135 
Father .155* .150 
Appearance 
Mother .138* .019 
Social 
Mother .234** .055 
General 
Father .160** .025 
GIRLS 
Academic 
Mother .426** .181 
Father .232** .207 
Appearance 
Father .247** .061 
Mother .133* .075 
Social 
Father .273** .075 
Mother .167** .096 
General 
Father .160** .026 
< .01. < .001. 
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other(s) were available from Lau and Cheung ‘ s another part of the 
same study (phase 3) with the same participants. Data from two 
questions were further analyzed. Students were asked to tick 
firstly, who was his/her most significant person(s), and second— 
ly, who had greatest influence on him/her. Answers provided 
included father, mother, teacher, siblings, and others. In the 
first question, students were free to choose one or more choices. 
The difference in number between boys and girls choosing father 
or mother was not great as shown in Table 15. However, when 
students were forced to choose only one person as the most influ-
ential person to them in the second question, the frequency of 
choosing mother instead of father doubled. The same pattern 
happened both for boys as well as girls, indicating the signif-
icance of mother in the eyes of children. Based on the data of 
these two questions, students were classified into four groups 
according to their sex and choice of parents as significant 
others. The first group consisted of boys choosing father in both 
questions. The second group consisted of boys choosing mother in 
both questions. The third and fourth groups represented girls 
choosing father and mother in both questions respectively. Corre-
lation coefficients between parental evaluation and children's 
self-concept were shown in Table 16 which provided further sup-
port to the above findings. When boys chose mother as their 
significant others, their self-concept were more closely corre-
lated with maternal evaluation, particularly the later, as com-
pared with the correlation between paternal evaluation and boys' 
self-concepts when they chose father as their significant others. 
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Table 15 
Choice of father and mother as most significant person and most 
influential person 
Significant Person Influential Person 
Sex Father Mother Father Mother 
Boy 416 433 94 191 
Girl 386 421 81 160 
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Table 20 
Correlation Coefficients Between Parental Evaluation and Children's 
Self-Concept with Sex Difference in Choosing Different Signifi— 
cant Others 
；• V. 
Boy Choose Father Boy Choose Mother 
(N = 44) (N = 117) 
Domain Father Mother Father Mother 
Academic .406* .509** .311** .331** 
Appearance .178 .224 -.098 .083 
Social .094 .170 .217 .238* 
General .170 .294 .129 .300** 
Girl Choose Father Girl Choose Mother 
(N = 46) (N = 112) 
Father Mother Father Mother 
Academic .552** .513** .458** .456** 
Appearance .539** .463* .236 .154 
Social .479** .150 .326** .210 
General .183 .117 .322** .319** 
< .01. < .001. 
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In girls, whether they chose father or mother as their signifi-
cant others, their self-concept were significantly correlated 
with both parents. This provided further support to the argument 
on sex difference that girls were more susceptible to parental ；-
evaluation influence as compared to boys. 
Grade Differences 
The difference of the effect of parental evaluation on 
children * s self-concept were even more clear-cut in students of 
different grade. In the present study, the relationship between 
the dependent and independent variables were examined separately 
in children of grade 2, 4, and 6 for comparison. Basically, there 
was significant difference between the self-concept of different 
grades‘ students in academic, appearance, and general domains. 
But students of which grade got higher self-concept? This was 
answered by employing the multiple comparison procedure, the 
Scheffee method to compute the differences in group means of the 
self-concept of the three grades in each domain. In Table 17, it 
is shown that grade 2 students had higher self-concept than grade 
4 and 6 students in academic and general domain, and had higher 
self-concept than grade 6 students in appearance domain. In the 
same domain, grade 6 students had higher self-concept than grade 
4 students. This difference was further made distinct by plotting 
the group means of the three grades in Figure 2• 
To conclude, students of higher grade had lower self-








Domain Mean SD F 2 4 6 
Academic 
Grade 2 2.435 .641 a a 
Grade 4 2.037 .571 
Grade 6 2.087 .563 
49.562** 
Appearance 
Grade 2 2.211 .615 a 
Grade 4 2.022 .524 � 
Grade 6 2.125 .520 a 
10.683** 
Social 
Grade 2 2.565 .637 
Grade 4 2.469 .572 
Grade 6 2.542 .578 
2.555 
General 
Grade 2 2.197 .656 a a 
Grade 4 1.972 .553 
Grade 6 2.015 .548 
15.348** 
Note, a Denotes pairs of groups significantly different at 
the .05 level 
F significant at **£ < . 001. 
Grade 2 (N = 266) 
Grade 4 (N = 361) 
Grade 6 (N = 406) 
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Figure 2 
Comparison of Group Means in Different Grade in Four Domains — — • 
I 
I 
1 1 1 
ACADEMIC SOCIAL 
APPEARANCE GENERAL 
X ] ™ Four Domains 
Note. ^ Grade 2 • Grade 4 ^ Grade 6 
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the same negative trend. The correlation was more significant in 
higher grade as compared with lower grade students. The coeffi-
cients between parental evaluation and children's self-concept in 
different grades were shown in Table 18. The difference was 
contrasting. For grade 2 students, only in the academic domain ；--
was there a significant correlation between their self-concept 
and paternal evaluation (r = .266, £ < .001) and maternal evalua-
tion (r = .306, p. < .001). For other domains, the correlation 
coefficients were not significant at all, ranging from -. 010 
to .112. For grade 4 students, the correlation was much higher. 
Students‘ self-concept was significantly correlated with parental 
evaluation except in the general domain. The coefficients became 
higher in grade 6 students where the correlation was significant 
in all four domains, particularly in the academic domain where r 
=.453, £ < .001 for paternal evaluation and r = .490, £ < .001 
for maternal evaluation. A comparison of the correlation coeffi-
cients of the three grades in each domain also revealed the 
"higher grade, greater correlation" trend (.453 vs .361 vs .266, 
E < .001 for paternal evaluation in academic domain; .490 vs .407 
vs .306, £ < . 001 for maternal evaluation in academic domain). 
This result was in complete contrast to the original hypotheses 
that higher grade»s students would be less affected by parental 
evaluation. Reasons for such a contradictory result would be 
presented in the discussion part. 
Unlike the differential effect of paternal and maternal 
evaluation on boys and girls• self-concept, these two predicting 
variables did not have obvious difference in predictive power in 
different grades. Sometimes, paternal evaluation was entered as a 
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Table 18 
Correlation Coefficients Between Parental Evaluation and Chil-
dren‘s Self-concept in Different Grades 
Grade 2 Grade 4 Grade 6 
(N = 254) (N = 250) (N = 310) 
Domain Father Mother Father Mother Father Mother 
Academic .266** .306** .361** .407** .453** .490** 
Appearance .010 .054 .254** .181* .198** .205** 
Social .081 .112 .270** .262** .333** .316** 
General .043 .168* . 139 .181* . 167* .158* 
< .01. **£ < .001. 
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more important variable in the stepwise multiple regression while 
sometimes the case came true for maternal evaluation. The predic-
tive power of parental evaluation was so weak that neither of the 
variables were entered into the regression anlaysis in grade 2 in 
appearance and general domains. Details of the results of the 
regression analysis was presented in Table 19. 
Summary of Findings 
In short, there was a significant relationship between 
parental evaluation and children's self-concept, girls were more 
significantly affected while both sexes were more closely related 
with maternal evaluation. Maternal evaluation was also a more 
significant predictor than paternal evaluation in predicting 
self-concept. The relationship between the independent variables 
and the dependent variable was more evidenced in grade 6 students ‘ 
while such a correlation poorly existed in grade 2 students. 
However, was there any interaction effect between parental evalu-
ation, sex, and grade? A 2 (high/low paternal evaluation) X 2 
(high/low maternal evaluation) X 2 (boy/girl) X 3 (grade 2/4/6) 
four way ANOVA was carried out to find out the interaction effect 
domain specifically. All results in Table 20 indicated that there 
was no significant 2-way interactions effect between the factors 
except occassionally in appearance domain, paternal evaluation 
interacted with sex, F (2, 987) = 5.44, p < .01, maternal evalua-
tion interacted with sex F (2, 987) = 3.42, ^ < .05 in affecting 
children's appearance self-concept. The same four-way ANOVAs on 
children's self-concept in four domains by the same independent 
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Table 20 
Grade Differences: Stepwise Multiple Regression Analysis of 
ChildrenIs Self-concept by Parental Evaluation in Four Domains. 
. 2 Variable Beta R 
GRADE 2 (N=338) 
Academic 
Mother .189* .094 
Father .167* .108 
Appearance no variable entered 
Social 
Mother .165** .027 
General no variable entered 
GRADE 4 (N=374) 
Academic 
Mother .400*** .157 
Appearance 
Father .234*** .055 
Social 
Mother .037** .067 
Father .036* .081 
General 
Father .231*** .054 
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GRADE 6 (N=441) 
Academic 
Mother .472*** .247 
Father .218*** .248 
Appearance 
Mother .219** .048 
Father .143* .065 
Social 
Father .332*** .110 
Mother .193*** .136 
General 
Mother .182*** .033 
< .05. •*丘 < .01. < .001. 
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Table 20 
Results of Analysis of Variance by Paternal and Maternal Evalua-
tion and Sex and Grade• 
Domain 
Effect Academic Appearance Social General 
Father (A) 6.74*** 3.00* 3.76* 2.06 
Mother (B) 23.29*** 5.41** 18.00*** 5.34** 
Sex (C) .29 .77 .33 .02 
Grade (D) 36.68*** 7.95*** 8.00*** IS* 33*** 
A X B 1.89 .30 .65 .78 
A X C .76 5.44** 2.40 .07 
A X D .53 1.40 1.43 .72 
B X C 1.28 3.42* .09 .24 
B X D 1.21 .31 .20 1.02 
C X D .42 1.84 .73 .03 
< .05. **£ < .01. ***£ < .001, 
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variables were performed again with the 3-way interactions effect 
not being suppressed. Interactions effect was not significant 
again. 
Results of the analysis of variance also shown that sex was 
not a significant factor affecting children * s self-concept in 
different domains. Grade was important in all four domains: aca-
demic self-concept, £(2,987) = 38.68, £ < .001; appearance self-
concept, F(2, 972) = 7.95, P < .001; social self-concept, F(2, 
990) = 8.00, E < .001; as well as general self-concept F(2, 990) 
=13.33, p < .001. Paternal and maternal evaluation, specifically 
the latter, were significant factors affecting children's self-
concept in all four domains: 23.29 vs 6.74, e < .001 in academic 
domain; 5.41, p. < . 01 vs 3.00, p. < . 05 in appearance domain,• 
18.00, p. < .001 vs 3.76, £ < .05 in social domain; and 5.34, ^ 
< .01 vs 2.06 n.s. in general domain. This result was in agree-
ment with the result of stepwise multiple regression analysis 
shown in Table 21. When four variables, namely, paternal evalua-
tion, maternal evaluation, sex, and grade were entered as inde-
pendent variables predicting children's self-concept in different 
domains. Sex was never entered as a predicting variable while 
grade was only significant in academic and general self-concept. 
Again, maternal evaluation was usually entered first, having a 




Stepwise Multiple Regression Analysis of Children's Self—concept 
by Parental Evaluation, Sex, and Grade in Four Domains. 
Variable Beta R^ 
Academic 
Mother .394** .155 
Grade .212** .200 
Father .178** .215 
Appearance 
Mother .174** .031 ， 
Father ,103* .038 
Social 
Mother .247** .061 
Father .146** .077 
General 
Father .160** .026 
Grade -.112** ,038 
Mother .095* .044 
< .01. < .001. 
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C h a p t e r V 
D I S C U S S I O N 
In examining the relationship between parental evaluation, 
parent-parent agreement and children's self-concept, some of the 
expectations were found supported, some not quite, and some 
contradicted. The hypothesis on the significant correlation 
between paternal, maternal evaluation and children*s self-concept 
was clearly supported• This meant that children's self-concept in 
different domains could be accounted for by both paternal and 
maternal evaluation on them and the latter in particular. Chil-
dren ‘s self-concept is to a great extent reflections of the way 
they are viewed by others. The reason why such feedback from 
parents is so important in modifying self-concepts is that it 
contains parental definitions of and expectations on the child. 
The child tends readily to accept their judgments and so come to 
behave in accordance with those definitions and expectations. 
This self-portrait is gradually modified and rebuilt accord-
ing to the experiences the child has had and the adjectives he 
hears used to describe him as parents are the figures of authori-
ty and the most likely source of trust (Burns, 1979)• 
Between father and mother, maternal evaluation singled out 
itself as a more significant factor in predicting boys‘ and 
girls» self-concept. The fact that mother was mentioned as an 
esteem source by a substantially higher percentage of subjects 
than was father is congruent with studies indicating that both 
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male and female children regard fathers as more punitive, more 
threatening, stricter, and less friendly than mothers while 
mothers are usually seen as more loving and nurturant than fa-
thers (Becker, 1964； Burns, 1982). The present finding is in 
agreement with judgment of the Hong Kong local situation where it 
was found that mothers were more dominant in childrearing and had 
more opportunities to exert greater influence on their children 
(Chan, 19 7 9; Lam, 1982 ; Lau & Cheung, 1987; Lau, Lew, Hau, 
Cheung, & Berndt, 1990) . In Hong Kong in general, and more par-
ticularly in the middle and higher-income groups, mothers usually 
stay at home to look after their children while fathers go to 
work. For the majority of the families with non-working mothers, 
mother is usually the main decision maker as far as child rearing 
is concerned and most of the fathers in Hong Kong families do not 
show enough concern towards their children (Lam, 1982) • The 
relative importance of maternal evaluation on children‘s self-
concept can then be understood if local situation is further 
incorporated into the picture for consideration. 
Parents of Hong Kong, even of the lower socio-economic stra-
tum, desire as extended an education as possible for their chil-
dren in order to upgrade their status in society (Chan, 1979; Ho 
& Kang, 1984; Lam, 1982). As a result, academic achievement is 
highly emphasized. Evaluation on academic aspect is also specu-
lated to be the most frequent comments that parents give to their 
offspring. Therefore it is not surprising to find such a close 
correlation between paternal, maternal evaluation and children's 
academic self-concept across male and female children as compared 
to appearance, social, and general self-concept. In nearly most 
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of the parent-child dyad where academic ability is highly valued 
or for parents who only evaluate their children based on academic 
achievement, low academic performance may have devastating effect 
on children‘s academic self-concept. 
The result regarding the significance of parent-parent 
agreement of evaluating children on their self-concept did not go 
in line exactly with expectation. ANOVA result did show that 
children with parents who agree and both evaluated the child 
highly had the highest self-concept in all four domains while 
children who received inconsistent evaluations from parents had 
significantly lower self-concept• Parental agreement, then, 
appears to be a variable that may play an important role in 
children‘s self-concept. Self-concept arises from social interac-
tion, from the individual‘s concern about how others react to him 
so that he can anticipate others丨 reactions in order to behave 
appropriately. If parents present inconsistent evaluations to 
their children, it is natural to ask how they will reconcile the 
differences between father and mother. How can those conflicting 
images reconciled into a unitary, coherent self-concept? 
However, the significance of parent-parent agreement did not 
have equal weighting in all occasions. It was quite surprising to 
find a very clear-cut result that this variable only bore its 
importance when both parents agree. Results indicated that when 
both parents agree among themselves on evaluating the child, no 
matter they both rated highly or badly, there was always signifi-
cant correlation with children's self-concept. But when parents 
disagree among themselves, children's self-concept may not neces-
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sarily follow parental evaluation direction. Several reasons can 
be used to account for such phenomenon. 
In the present study, correlation between parental reports 
of their actual evaluation and children's own report of their 
self-concept was measured. However, parents， feedback was inter-；〜 
preted subjectively by children. They will give meaning and 
definition to such feedback and respond thereof. They, then, are 
actually responding to their perceptions of what parents think, 
but not the actual opinions of them (Felson, 1985)• This finding 
is consistent with symbolic interactionist notion regarding the 
primacy of our perceptions and definitions of situations in 
affecting our actions and attitudes that "reality" is indeed in 
the eye of the beholder. Yet, this is a postulate that is diffi-
cult to study. If children‘s perceptions about their parents‘ 
evaluation on them is further obtained and compared with actual 
parental rating, perhaps, more light can be shed on the reality. 
The distortion of what is perceived may somehow due to the 
strong motivation for self-consistency maintenance. Children 
strive to acquire information that confirms their self-
conceptions because of their thought processes are structured so 
that confirmatory information seems especially trustworthy, 
diagnostic, and accurate (Swann, Griffin, Predmore, & Gaines, 
1987)• Parental conflicting judgments create some dissonance or 
tension that requires cognitive reappraisal in the child. It is 
not clear how children resolve their dissonance but it is esti-
mated, based on the present finding, that they will typically 
take one side of parental evaluation, either paternal or maternal 
to form their self-concept. Between fathers and mothers, children 
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were more susceptible to maternal evaluation molding as above 
findings had already indicated the relative paramouncy of such. 
It has been assumed that the relationships in the present 
study run from parent to child and that it is the parents * evalu-
ation having an impact on children‘s self-concept. However, it 
may be equally plausible that the casual linkages run from child 
to parent. Perhaps it is the child‘s perception rather than 
parental actual evaluation is exerting greater influence. The 
extent to which self-concept is affected in the face of contra-
dictory feedback from parents awaits for further investigation. 
Parent-parent agreement, then can be viewed as one variable 
affecting children's self-concept, though of modest significance. 
A consistently high evaluation from both parents can contribute 
to higher self-concept in children, particularly in academic 
domain as present findings had already bore out such a close 
relationship between parental evaluation and children's academic 
self-concept. The reverse case, i.e. both parents consistently 
rated their child poorly, will of course associated with chil-
dren ‘s lower self-concept. Therefore, both parties» high evalua-
tion are necessary components for their children's high self-con-
cept. Disagreement, though may not necessarily lead to a poorest 
self-concept in children, will definitely contribute no help. 
Whereas boys' and girls, self-concept did not differ in any 
general way, there was a noticeable difference for boys and girls 
when their self-concepts were correlated with parental evalua-
tion. Girls, self-concept was more strongly affected while boys' 
self-concept was less affected by parental evaluation. This 
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finding suggests that girls丨 self-concept may be more a function 
of reflected appraisals, they are more sensitive to the comments 
made by parents. Perhaps such sex difference is a result of 
different treatment and social expectation as well as different 
sex-linked response to and perception of parental evaluation. 
Parents, particularly mothers, may show more affection and con-
cern to girls but not boys. More frequent feedback given to their 
female children can elicit a greater parental impact. This is 
specifically obvious not only in academic domain, but also in ap-
pearance domain which agreed with the common phenomenon that 
girls are more concerned with personal appearance than boys. On 
the other side of the coin, research literature did reveal that 
girls were more people oriented, had greater response to social 
desirability than boys so that they more than boys would define 
themselves in terms of significant others. Girls had a greater 
tendency to be influenced by parents and to conform to their 
expectations. They were then more susceptible to both modeling 
and mirroring effects as influenced by parental evaluation 
(Burns, 1982; Gecas, Calonico, & Thomas, 1974)• Such a paradox is 
inore interpretable when one consider the reciprocal effect of one 
side on the other side. Parents evaluate girls more than boys 
while female children are more vulnerable to parental evaluation. 
A greater susceptibility further elicit more frequent feedback 
given. The whole cycle goes on without end until the effect of 
parental evaluation is overshadowed by other factors. 
The findings on differences in self-concept between children 
of grade 2, 4, and 6 were surprising and contradictory to the 
original expectation. The association between parental evaluation 
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and children's self-concept was strongest among grade 6 students 
and declined monotonically through lower grades. However, the 
opposite was true for children's self-concept. In the upper 
primary school years the child's self-concept continues to modify 
as it is influenced by the increasing pressure from all fields. 
Parents put stronger emphasis on children's academic achievement, 
use more reasoning, explanations, and children are more sensitive 
to their own appearance and social interaction with their peers 
(Maccoby, 1980)• To the general population of that age who are 
not well performed in academic aspect or who are not excellent in 
appearance and social relationship, having comparatively lowered 
self-concept can be understood. The heavy imposition of disci-
pline by Chinese parents on their older children and their leni-
ency shown towards younger children may be one important factor 
accounting for the higher grade lower self-concept trend (Ho & 
Kang, 1984)• At the time when parents become stricter and harsher 
evaluator as children grow older, the children themselves have an 
increased sensitivity to the approval and disapproval of parents 
(Burns, 1979, 1982). As parent-child interaction occurred more 
frequently with more parental evaluation given while children 
become more aware of these, it is quite logical to believe that 
there should be a stronger tie between parental evaluation and 
children's self-concept. The original expectation on the exist-
ence of a weaker association when children grow older was somehow 
due to the hypothesis that peers will become more influential. 
However, it seems that the so-called increasing significance of 




It seems that no psychologist or educator will deny the 
significance of parental evaluation on children's self-concept by 
which the hypothesis is also supported by the present finding. 
Although the significance of parent-parent agreement did not 
totally come out as predicted. The result about the significant 
correlation between the two variables when parents agree and the 
confusion brought about when both disagree might still shed new 
light on the importance of parent-parent agreement. At least, if 
.-V " 
we want our children to have higher self-concept, parent-parent 
agreement and high parental evaluation are unavoidable ingredi-
ents . 
The relative importance of maternal evaluation on children's 
self-concept as well as the greater vulnerability of girls and 
higher grade children to parental evaluation further highlight 
the need for more intensive investigation on these variables• 
The present study was basically correlational in design, 
causality could not easily be determined. Besides, we are looking 
at the parent-child relationship with too narrow a view regarding 
the direction of relationship. The current argument emphasized 
the effect of parental evaluation and parent-parent agreement on 
children»s self-concept, but we had to grant the possibility that 
children‘s self-concept also affect parental evaluation and their 
response to fathers and mothers trigger differences in paternal 
and maternal evaluation. The process is highly reciprocal. There-
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fore, a more complete understanding of the relationship between 
these variables will require taking into account not only actual 
parental evaluation, but also perceived parental evaluation, 
perceived consistency of parental rating, and children * s self-
ratings on their susceptibility towards parental influence. 
Finally, self-concepts are critical for survival because 
they enable people to predict and control the natural of social 
reality (Swann, Griffin, Predmore, & Gaines, 1987), parents 
should therefore be more aware of how their evaluations and 
inter-parent agreement have affected their offsprings‘ self-
concept .In many instances it is possible that asking parents be 
more aware of how their evaluations are having an impact on the 
child can motivate a change in the parents‘ handling of the 
child. At least, more positive regard and evaluation is hoped. 
Light is shed on the need to help parents understand and imple-
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Multilevel Evaluation Self-concept Seale C iBgl i s i on) 
PRIMARY STUDENT'S OPINIO饭 eOR¥l¥ 
• • _ 
Dear students, 
You have a lot of excellent opinions on most daily affairs, 
that's what we want to know through this questionnairec 
When you are answering the following questions^ just fill in 
r 
according to your own opinions. 
Thankyou very much for your sincere and precious opinions« 
Lau Sing Cheung Ping Chung‘ -
广’ -Education Faculty^ 腿 Chinese University 
Name; Sex:__ Boy Girl Classy 
No. of siblings: Elder brother Younger brother 
Elder sister _ _ _ _ Younger sister 
Dear students, there are 40 statements in your questionnaire, 
each describing different feelings of primary school students. 
Now please read each statement chronologically. After careful 
reading, put a v/ in the box at the back of each statement 
according to the actual situation. 
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1 2 3 4 
Example: I feel my parents do not value me • • • • 
1. My school work is worse than that of most classmates e ^ o « • • • • 
2. I am a top student in school s " 。^。。。。。。。。《 • • • • 
3. I can help classmates to overcome their diMcuities In 
learning • • … … . … … " … • O • •-
.- • 
4. Sometimes I wony that I cannot handle my sctool wmk D D D D 
5. Generally speaking, I feel satisfied witli my g r a d e s � " � � � � O • • • 
My father praises me that I have good grades " " " " … • • • • 
7. My mother says that my school work Is very good 
8. My teacher says that I am a model studemt … … … " � • • • • 
9. My classmates generally consider that my school woiic is 
excellent • • • 
10. I am not as good-looking as other Mds " • 口 • 口 
11. If there is an election of "the best looking or most 
beautiful person in school"，I will have good chances 
of being elected 口 口 q 
12. Other kids want to compete with me in appearance • • • • 
13. Sometimes I feel that I am ugly 口 口 口 口 
14. On the whole, I feel satisfied with my appearance • • • • 
15. My father praises me that I am good-looking 口 口 口 口 
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16. My mother says that I am fine in looking “ … … … … • [1 • • 
17. My teacher says that my appearance is lovely 。 • 》 " 。 " " • • • • 
18. My classmates generally consider that I am good4ookiiig 。 • • • • 
19. I do not have many friends as other kids iiave « •。 "《>• . . • • • • 
20. I have most friends among my p e e r s 」 " " 。 " " 。 。 " " 。 O • • • 
21. I often introduce other kids to my friends D • • 口 
22. Sometimes I feel that I have no friend 。 … … … … " O • • • 
23. I am contented with having my present Meads • O • 
‘ . 
24. My father praises me that I have good social relatioBsMp ••口 • 
25. My mother says that I can get along willi @tlier Mds 
26. My teacher says that I am popular with others 
27. My classmates praise me that I am Meffiilj 
28. I am not as good as other kids • • • • 
29. I am a model good child 口 口 口 口 
30. Other kids learn from me 口 口 口 
31. Sometimes I feel that my behavior and performance are bad • • • • 
32. On the whole, I feel satisfied with my behavior and 
performance • • • • 
33. My father praises me that I am a good child • • • • 
34. My mother says that I am better than other kids • • • • 
35. My teacher praises me that I am a model student • • • • 
36. My classmates regard me as their model • • • • 
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Multilevel Evaluation Self-concept Scale (Chinese Version) 
小學生意見調査 
各位同學 ： 
你們對曰常很多事 f »都有很多 f艮好的意見，這是我希 
'望透過這次謂査訪問得矢D的。 
當你們回答下面的問題時，只要依 4尔的意見填寫 ,就可 
. 以 了 0 
很多謝你們認真和寶貴的意見。 
劉誠 張炳松 
香 港 中 文 大 學 教 i 學 院 
^姓名： '性另IJ ： • 男 • 女 年級： 







對 對 對 對 
I 1 2 3 4 
I 夜 ! I 子 ： 我 覺 得 父 母 不 重 視 我 • • ^ • 
1 2 3 4 
1 •我的功課比班中大多數同學差。 • • • • 
2•我是學校裡的高材生。 • • • • 
3 .我能替同學解答學習疑難。 • • 口 口 
4 .有時我擔yd�自己的功課做不來。 口 口 口 口 
5 .—般來說，我對自己的成繽感到滿意。 口 • • • 
6•爸爸讚我成續好。 口 口 口 
7 •媽媽說我功課做得很好。 • • • • 
8老師説我是個優異生。 • • • 
9 .同學都公認我成績優異。 口 口 口 口 
1 0 .我的樣子不及其他小朋友好看。 口 口 口 口 
1 0 2 
有 
黑占有 
不 不 黑 占 
對 對 對 對 
1 2 3 4 
11. 果學校選舉學生王子 /學生公主， 
我當選的機會很高。 • • • • 
1 2 . 其 他 、 朋 友 • 都 想 禾 口 我 「 产 i J i l 」 n a • • 
1 3 . 有 時 我 覺 得 自 己 醜 t 圣 。 n • • • 
1 4 . 整 體 來 說 、 我 對 自 己 的 樣 子 感 至 U 滿 意 。 口 • 口 • 
1 5 • 爸 爸 讚 我 長 得 好 。 … … … • • • • 
l e . m m s ^ S c m m ^ m - . _ • • a n 
1 7 . 老 師 説 我 長 得 可 愛 。 • • • • 
18•同學都公認我樣子好。 …•• 口 • • 
19 .我沒有另II些孩子君15麼多朋友。 • • • • 
2 0 .在同輩之中，我有最多朋友。 … 口 • • • 
21-我很多時介^^其他孩子認言戟我的朋友。 • • • • 
2 2 .有時我覺得自己沒有朋友。 n • • • 
2 3 •我因有目前的朋友而感到滿足。 . . . . . . . .。 . . .• • • 口 
2 4 .爸爸讚我人緣好 • • • • 
2 5 • 媽 媽 讚 我 與 其 他 小 朋 友 合 得 來 。 • • • • 
26•老師說我得人喜愛。 • • • • 
2 7 . 同 學 都 讚 我 友 善 。 …口 • • • 
28•我比不上其他孩子。 • • • 
29 •我是模範好孩子。 口 口 • 
30• m些^、朋友都向我學習。 • • • • 
3 1 . 有 時 我 覺 得 自 己 的 行 為 表 現 差 。 二二口 • • 口 
3 2 . 總 括 來 說 ， 我 對 自 己 的 行 為 和 表 現 感 到 滿 意 : • 口 • • 口 
3 3 . 爸 爸 讚 我 是 個 好 孩 子 。 口 
3 4 .媽媽說我比其他孩子好 。 … 
3 5 . 老 師 讚 我 是 個 模 範 學 生 。 口 口 
3 6 . 同 學 都 以 我 為 榜 樣 。 • 口 




Parental Evaluation Scale 
PARENTS' OUEgTIQHN^IRl 
Dear parents, thanks for your childparticipation in our re-
search. This time, we are greatly interested in knowing your 
opinions towards your child. Both father and mother please fill 
in a questionnaire separately. Put the complatad qiiastionn^ires 
together in to the envelope and give i t to your ch i l d for. br ing ing 
it back to school. The classmistress will aollact ite 
When filling in the questionnaire, father and mother please 
fill in according to your own view point. Please try your best 
not to have discussion between both of you. 
Thankyou once again sincerely for your halp and invaluable 
time. 
Lau Sing 
Education Faculty, HK Chinese University 
Your child's name: 
You are his/her: _ _ _ father mother guardian 
The following sentences describe your view point towards your 
child. Please put a >/ in the box at the back of the sentence, 
e.g. If you disagree with the description of the sentence, please 
choose "false", if you agree, then choose "true". Please answer 
each question. 
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1 2 3 4 5 J 
1. His /her school work is good • O • O O 
2. I feel that he/she is a clever child in studjmg " " � � • • _ • • • 
3. He/she has a lot of friends • • O • 
4. He/she is popular with other kids 。 " " " " • • • • • • 
5. His/her appearance is veiy lovely • • O • • 
6. I feel very satisfied with his/her appearaMce " " " 、 • • • • • “ 
7. He/she is a good boy/girl having many gmd pemls �� • • O • O 
As a whole, I feel very satisfied with his/her 
perfonnance and behavior • • • • • 
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Appendix D 
Parental Evaluation Scale (Chinese Version) 
家 長 意 見 言 阊 査 
敬愛白勺家長：多謝您白勺子女_力口我“！門白勺^！计究。這次我們 








貴 子 女 姓 名 ： 
你 是 他 她 的 ： • 父 _ 見 • 母 親 •監言隻乂、 
下面的句子是描述您婆 : f您的子女的看法的，言青在句子後面的 
方t各中選——{固力D上, §虎0 m女口 ：若您不同意句子所描述白勺 
，就選「不案 i t」，若同意 m「對」。 . i青回答每一題。 
有 
黑占 + 有 
不 不 m 黑占 
對 對 定 對 m 
1 2 3 4 
].fit： 日勺成績？艮好。 LJ • • • ]Z 
2 .我覺得他Z•女&是値讀書肖恩明日勺孩子。....口 I] • 口 [_. 
3 . 他 / 有？艮多朋友。 LJ 口 口 口 二 
4 . 他 很 受 其 他 小 朋 友 喜 歡 。 I � • • 口 [ � 
5 • 他 的 樣 貌 f 艮 可 愛 。 L：] • 口 口 [ 
6 - 我 才 艮 滿 意 他 / / 女 也 白 勺 樣 子 iZJ [ • lU C ] [ 
7 . 他 / 她 是 個 好 孩 子 ， 有 很 多 優 點 口 • 口 • [ 
8 .整體來說我彳艮滿意他 Z m的表現•禾CJ 為。口 口 • • [ 
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